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ABSTRACT

The travel industry in Zimbabwe today, is the third largest foreign currency earner after
agricultural produce, mainly tobacco exports and mining products. Tourism and hospitality
makes an important and significant contribution to Zimbabwe’s economy in terms of
employment creation, contribution to the balance of payments support and as a stimulator of
capital for investments in both urban and rural areas. Tourism development is, however,
grounded on the country’s unique cultural and natural heritage which is made up of sensitive
ecosystems, encompassing national parks and wildlife. The increasing investments in tourism
may cause adverse long term effects of developments in biodiversity and loss of wildlife. It is
therefore, vital that communities living next to tourist attractions be educated so that they

practise eco-tourism or sustainable tourism as a matter of priority.

The focus of this study is to identify a curriculum for the education of primary school learners in
Zimbabwe and for the training of rural communities living within or neighbouring tourism
resorts and attractions. Such a curriculum should equip primary school learners and
communities with the requisite knowledge to preserve and protect their environment
effectively. Introducing tourism and hospitality education at primary school and community
level enhances the implementation of eco- and cultural tourism to the maximum economic

benefits of school learners and rural communities.

In a bid to come up with a primary school curriculum incorporating tourism and hospitality
education, some 145 out of a population of 250 respondents were interviewed in and around

the tourist resort areas of Nyanga, Harare, Bulawayo and Victoria Falls.

The study tendered a realistic and practical framework for the development of a primary school
curriculum incorporating “Tourism and Hospitality” as a subject, which can also be used as an
education or training guideline by communities next to resort areas and tourist attractions.
Challenges facing rural communities regarding the implementation of eco- and cultural tourism
were identified and strategies for the preservation and protection of the environment were
proposed. Partnerships derived from best practices in environmental management and eco-

tourism benefiting schools and communities, were also identified.
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CHAPTER 1

INTRODUCTION

1 Tourism in Zimbabwe

Zimbabwe'’s tourism is based on its natural heritagegech comprises National Parks,
wildlife and its unique cultural heritage like tidreat Zimbabwe,the Victoria Falls etc.
World-wide trends show a movement towards adventhigtorical and indigenous
cultural tourism which is universally assumed todoasistent with natural, social and
community values (Eadington and Smith, 1992). Téenmt ascribed to this kind of
tourism development is eco-tourism or sustainalolgisgm. Worldwide, indigenous
ancestral territories hold the bulk of the worldsnaining resources (World Wildlife
Fund for Nature, 2000).

Realising the potential of generating foreign cocse through tourism, Zimbabwe has
promoted international visits to the country, whitlave increased steadily since
independence from 80 thousand visitors in 1980ver @million in 2010 (Zimbabwe
Tourism Authority, 2011). The Zimbabwe Tourism Aaotity (ZTA) also report that,
likewise tourism revenues increased to over 634ianildollars annually over the same
period. This situation has brought with it oppoiti#s and challenges. More than 46 000
people are now directly employed by tourism in hasses like game ranching, tour
operations and the hospitality sector (WTTC, 20Xinbabwe has a high biological

diversity which forms the basis of its tourist atfions.

The increasing investments in tourism may causeeradveffects of developments in
biodiversity and loss of wildlife. It is therefonmperative that communities living next to
tourist attractions be educated so that they m®a@&co-tourism or sustainable tourism as

a matter of priority.



1.1 Background to sudy

Tourism in Zimbabweontributes significantly to the econorin terms of employmer
creation and support to the countrbalance of paymen®&TA (2012) reports that, tr
tourism anchospitality industr is Zimbabwe’s third largest foreigrurrency earner afte
agriculture and mininglp until the end of the Second World War, there wiasially no
tourism in Zimbabwe with the Victoria Falls hotelilb in 1904 being the only availab
accommodation unit. Significant tourism developrsestarted emerging in the 195(
initiating some improvements in facilities, and reoding with the growt of world
tourism in the 1960’s.Zimbabwe’s tourisngradually took offat this perio, especially
after the promulgation of the Hotels Act in 1968aenhmany hotels werrefurbished in
anticipation of grading. Aew significant attraction Lake Kariba vimslt in 1958. Figure

1.1belowshows the tourist arrivals to Zimbabwe sii1964.

Tourist Arrivals
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Figure 1.1: Tourist arrivals 1964 -2012
Source: ZTA, 2012

In the preindependence era arrival figures reached a pe&R72 but fell gradually to

low of 79 000in 1980due to the process (independenceAfter independence arrivi
figures to Zimbabwe peaked in 1999 only to steadigline thereaft. The figures
increased drastically again as from 2006 to just two and a half million in 2007The

countryhowever recorded 1 794 230 arrivals in 2.
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Tourism in Zimbabwe is based on its natural heetagdpich comprises national parks,
wildlife and its unique cultural heritage like t@@eat Zimbabwe, the Victoria Falls etc.
Reviewed literature (Murphree, 1991; Petersen, 18dvor, 1994) reveals that studies
already carried out on the subject area, have &atos CAMPFIRE projects. These in
turn have concentrated on wildlife management esalhecthe management of elephant
populations and distribution of proceeds from humtiand photographic safaris.
Recommendations have been made regarding institlised guidelines. The Zimbabwe
Trust Report (1991) in respect of community basedi$sm projects in Muzarabani and
Mavuradonha suggests creating an institutionatttra that ensures genuine community
participation in eco- tourism and the equitabletrdbation of benefits to local
communities. Mclvor (1994) recommends the estatyiestt of guidelines and regulations
between communities and private operators to ensguéable distribution of benefits
derived from hunting or other types of tourism. &tgues that while CAMPFIRE is a
step in the right direction, it does not go far egio towards realising its aim. Of late
sustainability is seen as the logical approach tatching the requirements of

conservation and development to ensure long teaiility.

CAMPFIRE clearly shows that a gap exists betweelicy@ndorsement and policy
implementation. Shortcomings in the implementafiwacess arise because of conflicts
between resource management agencies, tourism opevel and the communities
affected. To achieve greater tourism environmennhpatibility, the introduction of

education to all tourism interest groups especidhg host communities, tourism

developers and school children who are the futustodians of the industry is necessary.

Tourism based on wildlife, demands large tractiziofl to be set aside as animal habitats,
thereby forcing land planners to forego other at¢is giving rise to conflicts over for

land use options. Moreover, national parks arecextty fragile ecosystems.

Following extensive spatial developments, the Dipant of National Parks and
Wildlife Estates in Zimbabwe was formed in 1964.



Before the advent of the white man, the locals &apiably managed their wildlife in a
sustainable fashion, killing only those animalsttheere necessary for their own
habitually subsistence needs. They would not hantndpregnant animals as an example.
In a bid to make way for National Parks, land waeh away from the people, resulting
in the villagers losing their food supplements,dafuits, fish, and meat. They could no
longer enter the National Parks to hunt for meahamwest firewood. Grazing was poor
and animals died or consequently gave very littilx Bnd labour. Straying animals into
National Parks were shot or confiscated. Honeyatowol longer be collected from ‘state
land’. Traditional healers could no longer colleeir herbs for medicinal purposes.
Frequent migration of animals into neighbouring awmities in search for food caused
widespread destruction of crops and to compoungtbkblem, communal farmers were
routinely killed as they were trying to protectith@ops or property. Only National Parks
had the right to kill problem animals such as hgema lions that attack humans.
Following these developments, National Parks sulgdeecame the bone of contention
for the local communities living around the parkgreasing hostility between the

National Parks rangers, tourists and the local camties (Maclvor, 1994).

The benefits to be reaped out of tourism ofteraettrelated costs which, if not checked
on time, will cause the downfall of the tourism urstry itself. Careful planning can bring

about tourism development that can benefit locatrmaonities and the host economy in a
sustainable manner.

Figure 1.2 below shows the receipts from tourismesiindependence in 1980
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Figure 1.2: Tounsm receipts m Zimbabwe for the penied 1979 - 2012
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Although eco- and cultural tourism are being gelhengaraded as a panacea for the
economic, social, environmental and cultural protddound in rural communities, there
are few or no existing guidelines to foster susthia tourism development. Such a
guidelineought to govern the implementation of eemd cultural tourism to the

maximum economic benefits of rural communities ke¢ same time, augmenting the

minimising of negative social and cultural impacts.

Zimbabwe launched the Communal Areas Managemengr&rone for Indigenous
Resources (CAMPFIRE) projects in 1989. This progremwas introduced at the
beginning to curb poaching which was rampant irs¢hdlational Parks neighbouring
Communal areas, and later developed as a meansltdé local communities for a share
in the requisite financial benefits, while encounggthem to conserve the environment.
Although CAMPFIRE projects have enjoyed consideralliccess throughout the
country, local communities are yet to realise th# benefits in terms of financial
empowerment and conservation effortsbut at the saneebeing meaningfully involved

in the implementation of these projects.

1.2 Statement of the problem

The development of tourism in Zimbabwe is basedhenunspoilt environment which
has strong linkages to the culture of the local pgeeo Only when eco-tourism
development takes cognisance of the local comnmagitiulture, will it have a chance to
survive the negative impacts of unplanned developntringing tourism education to
children at an early age and tourism training @ ltttal communities should yield the

answer to the sustainable development of touriséintbabwe as a whole.



If an economy consumes natural capital in producungent income, it must of necessity
find a means of replacing this capital for posyer{Gillis, Perkins, Roemer, and
Snodgrass, 1992). Zimbabwe’s tourism and hospitalévelopments need to merge
short-term consumption patterns and economic geats the long-term goals of
sustainable development to ensure that future géoas enjoy the fruits materialising

out of the same environment.

The focus of this study is to identify a curriculdor the education of primary school
learners and for the training of rural communiti&kis will become a model for the
contractual partnerships that should empower sshaxdl communities thereby enabling
them to benefit from tourism developments in tleegas and take the lead in protecting

and preserving their tourism environments

Consequently, the statement of the problem is baseexploratory research showing a
gap that there is hardly any tourism curriculumgdmary school learners or any sizable
tourism training for local communities. It is théree within this paradigm that this study
seeks to develop a way to introduce tourism edoigatt primary school education level,

as well as training for local communities.

1.3 Research objectives

The objectives of this study are:

1. To identify a curriculum to teach tourism and heelty management to learners

at primary school level in Zimbabwe;

2. To identify a curriculum to teach tourism and hetsigy management to rural
communities to enable them to develop skills tonmte sustainable tourism in

their regions;



3. To develop a model or framework that would link eation at primary school
level and community training to benefit sustainabdeirism development in

Zimbabwe

4. To establish the challenges facing local commusitiien they manage their

environment vis. a vis. tourism development andptteservation of their culture;

5. To determine the negative impacts of eco- and @llttourism on schools and

local communities and how they can be minimised; an

6. To develop policy and regulatory guidelines for lmbrivate sector-rural
communities working contracts which guaranteecomtyurbenefits and
sustained tourism development as well as protecao preservation of
biodiversity.

1.4 Research questions
The following research questions will guide theesesh as they are intended to find

whether the objectives are being achieved.

1. How can schools and local communities be empowésedet the maximum
socio-economic and socio-cultural benefits from ititegrated and multiple uses

of their natural resources?

2. What forms ofcontracts can institutionalised andutatory guidelines take
among the public sector, private operators, loealeghment, schools and local

communities?

3. What are the eco- and cultural tourism’s impacts smhools and local
communities and how the negative impacts be mid#s

4. How can schools and local communities be empowdmedmanage their

environment and market their products so as tagthen their cultural roots?



1.5 Hypothesis
A holistic approach to tourism education at primachool level coupled with tourism
training for communities would empower learnershwtite necessary skills and zeal to

practise sustainable tourism developments in Zimigab

1.6 Significance of the study
Results from this research can be used to:

o design the education curriculum for primary schHealners as well as the training
curriculum for local community learners in Zimbahwe

o form a basis for the creation of a secondary sclemtlcation curriculum in
tourism;

o empower schools and local communities to appreciptemote and reap
maximum benefits from best practices in sustainehlesm;

0 create an educational product that appreciatepndotes sustainable tourism in
the community and for school children; and

0 advance the frontiers of knowledge thereby progdirameworks for further
academic research for use by the academic commupiticy makers and

development partners.

1.7 Limitations of the study
A number of challenges were encountered duringcthese of data collection for the

study:

o0 Although appointments for interviews were alway-dm@ advance, some of the
high ranking officials from government were not als available for the

interviews at the agreed times. The researchetdathke further appointments.



o Now and again interviews would be interrupted.

0 Organisations like the Environmental Management nggewould insist on
prescribing for the researcher on who to interviemgustom and practice that
limited the random selection of respondents.

o0 Some of the data were collected during electior tb@using some respondents to
be cautious. As a result five interviews with locaimmunity leaders failed to

materialise.

1.8 Conclusion

Indisputably, natural resources and biodiversitystrhe well-looked-after for posterity.
Tourism development will accrue benefits for comitias today. The need to balance
sustainability of natural resources and growth afrism is therefore unquestionable.
There exists a gap in the development of touristhtae economic imperatives that are
derived out of this development that leaves thallcommunities and the surrounding
environment otherwise at a loss. As the emphasis isustainable development, this gap
can only be bridged through education and traihgpurism and hospitality in schools
and communities adjoining tourism resorts. Thiscation and training will be enhanced
through the development of a tourism curriculum formary school learners and
significant tourism training for local communities.

The next chapter will contain a critical review thie literature surrounding thisstudy.
Literature gaps are identified and presented andithegised leading to a
conceptualisation of the research model/framewohickv will be the basis for chapter

three. The research plan is as follows:

CHAPTER 1
Introduction
Chapter one examines the background to the sttatgnsent of the research problem,the

research objectives, the research questions, hggistand significance of the study.

CHAPTER 2



Literature Review

Chapter two explores and reviews various sourcdgephture relating to the following
concepts: tourism growth and sustainability, edoocatcurricula, ecotourism and
community empowerment, heritage protection, pregerm and use, community
participation, ownership and tourism resources meameent. Literature gaps are

identified, presented and synthesised.

CHAPTER 3

Model

Chapter three on model represents assumptions aheutelationship of player —
variables in the real world and how they interaghvether variables under study. It is
built on knowledge on variable relationships solef{sed on beliefs and assumptions. A
model on the improvement of a tourism curriculumgdmary schools and communities

together with the requisite tourism developmemresented.

CHAPTER 4

Research Methodology

Chapter four presents the research methodology, gimentitative and qualitative
approaches used and their advantages and disageantBhe population, sample, and
sampling techniques used are detailed and the uethsed in data gathering for the
current study are specified. Data collection insieats are indicated together with an

explanation on how the collected data are analysed.

CHAPTER 5

Empirical Evidence and Findings

Chapter five provides the empirical evidence amdifigs from the fieldwork. In this
chapter the hypothesis/proposition is tested ascldsed.

CHAPTER 6

Analysis and Discussion
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Chapter six provides an interpretation and analyst discussion of the findings and the

build-up to the recommendations from the study.

CHAPTER 7
Recommendations and Conclusion
Chapter seven presents the recommendations antlisimmcdrawn from the study. Areas

for further research are discussed and recommendbd last chapter.
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CHAPTER 2

LITERATURE REVIEW

2 Introduction

The previous chapter depicted the importance ofridical review of literature
surrounding tourism education in schools and conitiesn This chapter explores and
reviews various sources of literature relatinghe following concepts: tourism growth
and sustainability, education curricula, ecotourismd community empowerment,
heritage protection, preservation and use, commuratining, ownership and tourism

resources management.

2.1 Definition of tourism

Tourism is a global multidimensional, multifacetez;onomic activity encompassing

many different sectors and involving travel forreational, leisure or business purposes
(Doswell, 1997). The five fundamental sectors @ thurism industry are the hospitality

sector made up of accommodations and restauramsentertainment sector which

includes sports, recreation, bars and night cltis,transportation sector, comprising

airlines, coach services and railways, the traeelises sector, and the culture sector

encompassing traditional heritage, music, cuisants, and crafts (Coopet al, 1998)

After exploring the multitude of existing definihe of tourism from a wide variety of
scholars, emerging as very encompassing is thaitefi as presented by the United
Nations World Tourism Organisation (UN-WTO) whiclecognises tourism as
comprising the activities of persons travellingatad staying in places outside their usual
environment for not more than one consecutive gadrwhose main purpose of travel is
other than the exercise of an activity remunerdtech within the place visited, for
leisure, business or other personal reasons (UN-W®BA1). This definition nevertheless

fails to identify the nature of tourist activity.oMever, the International Association of
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Scientific Experts in Tourism (AIEST) have includedirist activities in their definition
and argue that, tourism may be defined in termzadficular activities selected by choice
and undertaken outside the home environment. Heheeterms: sports tourism;
education tourism and adventure tourism; can bd tseategorise tourism. De Groote
(1995) disputes the idea of overnight stays bemcessarily part of tourism and asserts
that tourism may or may not involve overnight staygy from home. De Groote’s idea

incorporates the concept of leisure into the tonrdefinition.

It is widely acknowledged that tourism underpingrfmajor important concepts:

o the temporary travel or movement of people to ansual place or destination
with a clear intention of returning home withinteog space of time;

o their motivation to travel which excludes takingnggsidence or employment;

o itis a sector of the economy or an industry; and

o it involves a broad system of interacting relatilips of people — visitors and
hosts and the travel trade meeting, the needs adetltravellers (MacCannell,
1996).

Doswell (1997) examines three ways of looking attthurism experience: what happens
before leaving home — making the purchase, whapdrap on the way — the journey,
departing and arriving and what happens at theirdgsin — the experience and
memories created. While tourism is widely perceiasda set of business activities or
movements of people, it is also a social phenomepeople travel from place to place,
and so do their cultures (Rojek and Urry, 1997)sTtearly has an impact on the locals

in the destination and their involvement as a tesfuthe tourism development process.

Middleton (2001) identifies four striking aspecfdaurism that make it unique:
a) The product is invisible and cannot be tried odbb®epurchase, as a result of the
intangibility nature of the product;
b) It is consumed where and when it is produced, brgngin the idea of
inseparability of the product;

c) The place and people where it is produced aregoarparcel of the product; and
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d) Demand for the product fluctuates between seasuihe year.

Page and Connell (2009) add a further dimensiontthaism development has led to a
deterioration of environmental quality, the enviment being the natural and social
worlds This calls for a need for the locals where theismrproducts are produced and
consumed to play a distinctive role in the mainteeaof the product itself. Given the
complexity, sensitivity and diversity of playerssatved with the tourist experience, the
economic, environmental, cultural, spiritual angthetic values of the destinations need
to be carefully monitored, and an optimum balaneated between economic growth,
sustainable development, environmental conservatiod protection (Krippendorf,
1987). Tourism is therefore a global, vibrant ecuiw activity encompassing many
different sectors involving travel for recreationeisure, education or business purposes.
Although visitors inevitably gain a fulfiling expence through tourism, and the
operators maximise on their equity returns, whatdking is a guarantee to equitable
access to benefits, derived from natural resousgedie locals within the vicinity of the
tourist resort areas and destination. It seemsatduncat schools and community level

will provide an answer to ensuring such distribatad benefits to the locals.

2.1.1 The growth of tourism

Tourism has been described as the world’s largektsiry (Goeldner and Richie, 2003).
The UNWTO (2013) World Tourism Barometeports thatnternational tourist arrivals
grew by 4% in 2012 to reach 1.035 billion registgrian additional 39 million
international tourists, up from 996 million in 201fternational tourist arrivals surpassed
one billion (1.035 billion) for the first time inistory and the world body forecasts that
1.5 billion people are expected to travel yearly2020. The average international tourist
receipt is US$700 per person. In terms of econamoitributions, the World Travel and
Tourism Council (2012) estimates that travel andison represents about 10% of total
global Gross Domestic Product (GDP) realising US$Billion in export earnings and
creating approximately 10% of world employment astong for more than 255 million

jobs. Zimbabwe occupies position 55 having regesté?,5 million arrivals in 2011 where
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France tops with 78,4 million followed by USA 5/éllion, Spain 57,3million, China
53 million, Italy 42 million and UK 30,1 million awrals annually (UNWTO, 2013).

Zimbabwe is a landlocked country located in Southrica, between the Zambezi and
Limpopo rivers. It is bordered by South Africa teetsouth, Botswana to the southwest,
Zambia and a tip of Namibia to the northwest andzdobique to the east. The top
tourist attractions include the Victoria Falls argosther attractions comprising a wide
variety of national Parks, Lake Kariba, Bulawayod atne Eastern Highlands. The
Zimbabwe Tourism Authority (ZTA, 2011), reportedathin 2010 the country earned
US$770 million from 2,3 million international areis, up from US$523 million and two
million arrivals recorded in 2009. The major souncarkets are the USA, UK, Germany
and China. The World Travel and Tourism Council VCT{R011) estimates the tourism
industry to directly support 26 000 jobs, which @aat for 2,6 percent of total
employment in the country. This figure is forectstise by 5,6 percent per year to 46
000 by 2021. Zimbabwe is ranked number 33 in thddvor natural resources overall
and number 117 in most likely travel destinations where Southiédrranks 68 and

Africa’s strongest performer Mauritius ranks™4dverall.

2.1.2 Forms of tourism
The six major forms of tourism shown in Figure Below are:

Domestic

Tourism

Internal tourism . .
National tourisn

Inbound Tourism Outbound Tourism

International tourisr

Figure 2.1:Major forms of tourism

Adapted from: Doswell, 1997.
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Domestic tourism involves residents visiting inithewn country, but not staying for
more than six months in the place visited. Inboundrism, on the other hand
encompasses non-residents visiting a country dkf@er their own and outbound tourism,
residents visiting other countries. Internal toeri€omprises domestic and inbound
tourism, whilst a combination of domestic and outib tourism comprises national
tourism and a combination of inbound and outboumatrism results in international

tourism (Doswell, 1997).

All travellers can be categorised on the one hatalvisitors and on the other hand, non-
visitors who include soldiers on manoeuvre, miggathhose people going into special
institutions and commuters. The visitors can furthe divided into excursionists, who
are visiting for less than a day and not using asnodation, and tourists, who overnight
and use either private or commercial accommodatidhe place visited (Coopet al,

1998). The UN-WTO (1991) further defines an intéioreal tourist as a person who
spends more than 24 hours in a country other thah ih which he/she has usual
residence, for a period not exceeding 12 monthsadrase purpose of visit is other than

the exercise of an activity remunerated from witihi@ country visited.

2.2 Types of tourism

2.2.1 Sustainable tourism

Swarbrooke (1999) notes that all forms of touri$rat trespect both the visitors and the
hosts, together with their cultural heritage anddbiersity fall under the realm of
sustainable tourism. He adds that sustainablesiougittempts to make as low an impact
on the environment and local culture as possibleilewhelping to generate future
employment for local people. The aim of sustaindbl&ism is to ensure that tourism
development brings a positive experience for Iquadple, tourism companies and the
tourists themselves. Sustainable tourism implispaasible tourism that is sensitive to its
environment or surroundings. Hence it can alsodbméd ecotourism as observed by
Wight (1993), Honey and Gilpin (2009) and Mawerd dubaya (2012).
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The concept of sustainability and tourism developinoan be traced as far back as 1980
when the International Union for the ConservatidnNature and Natural Resources
(IUCN) published the world Conservation Strategy iclih promoted sustainable
development in tourism. The publication “Our Comméuture” by The World
Commission on Environment and Development (198&indd sustainable development
as ‘development that meets the needs of the presdmutitompromising the needs of
future generatior’'s Now being counted among the fastest growingugtdes which
comprise, crude oil and petroleum products, therabile and spare parts and the
information technology industries, tourism has alsecome a global phenomenon.
Tourists who promote sustainable tourism are deasito the local cultures and
environments and seek to protect tourist destinati®ustainable tourists aim to reduce

the negative impact of tourism in many ways(Page@onnell, 2009):

o informing themselves about the culture, politicd @sonomy of the communities
of and in the places visited;

o anticipating and respecting local cultures, exgewnta and assumptions;

o contributing to intercultural understanding ancktahce;

o supporting the integrity of local cultures by favioig businesses which conserve
cultural heritage and traditional values;

o supporting local economies by purchasing local goadd participating with
small, local businesses; and

o conserving resources by seeking out businesses dalat environmentally

conscious, and by using the least possible amdurdrerenewable resources.

The distribution of benefits has also been a probléth most of the revenues collected
ending up in the coffers of rural district counclPetersen (1991) states that communities
have no idea whether the revenues they receivasageresult of their complaints about
wildlife and tourists or whether they are due te flresence of wildlife and tourists. For
this reason, he advocates for further decentradisaif appropriate authorities to ward or
village level. This situation calls for a studydstablish ways and means of paying the

communities. Murphree (1991) warns that communitees become effective institutions

17



for sustainable resource management only if theygaanted genuine proprietorship. In
order to fill up this gap, this study seeks to fimadys of ensuring the granting of effective
proprietorship to local communities. Murphree (1pgditerates that, any policy which
excludes genuine proprietorship will most likelyudtrate the goal of making
communities effective institutions for resource mgement. To enable the communities
to take up ownership of community projects, thereged to empower these communities
to be in a position to manage their resources. &iemneed to educate and train these
communities so that they can perform efficientlyd agffectively. Plainly, studies to
enhance and create new models to assist in thatapeof future community based eco-

and cultural tourism projects are long overdue.

2.2.1.1 Sustainable tourism and renewable energyeis

Tourism development involves the use of physicall amatural resources and will
subsequently impact upon the economies, cultureseamology of the destinations it
develops in (Mathieson and Wall, 1982). Energypueses are crucial components of the
livelihood of the ecosystem including the humambeparticularly the tourist who pays
for leisure visits. Many greenhouse gases, suchadson dioxide, nitrous oxide, and
methane, occur naturally. Over centuries, humainiaes have added significantly to the
level of these naturally occurring gases. Large wan® of these greenhouse gases are
produced by the use of non-renewable energy sostedsas oil, natural gas and coal. A
major source of air pollution within the contexttolirism is associated with transport for
tourism from the burning of fossil fuels (Holder®). The use of renewable energy is
the answer to sustainable tourism as this soursahery low release of carbon dioxide.
For a sustainable future, fossil fuels will haveo#oreplaced by renewable energy sources
that come either directly or indirectly from naturasources like the sun, wind, rain,
biomass fuels, tides and geothermal heat. Accoririge law of conservation of energy,
any form of energy can be converted into anothenfand the total energy will remain
the same. Most renewable energy like sunlight,otarsenergy, can be used directly for
heating and lighting, for generating electricitglas cooling, and a variety of commercial

and industrial uses. The sun's heat also drivesvihes, whose energy is captured with
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wind turbines. As the winds and the sun's heatecawter to evaporate, the water vapour
turns into rain or snow and flows downhill into er¢ or streams, its energy being
captured for use as hydroelectric power. Along wifite rain and snow, sunlight causes
plants to grow. The organic matter that makes opelplants is known as biomass which
can be used to produce electricity, transportdiiets, or chemicals. The use of biomass

for any of these purposes is called bio energy.

Hydrogen, the most abundant element on earth canfobed in many organic

compounds, as well as water. But it does not ocaturally as a gas. It's always
combined with other elements, such as with oxygemake water. Once separated from
these other elements, hydrogen can be burnt aglaahd can be used for powering

automobiles, heating, cooking and electricity gatien.

Geothermal energy taps the earth's internal heaa faariety of uses, including electric
power production and the heating and cooling ofdngs. The energy of the ocean's
tides comes from the gravitational pull of the maammd the sun upon the earth. In
addition to tidal energy, there is the energy ef tlcean's waves which are driven by both
the tides and the winds. The sun also warms tHfaciof the ocean more than the ocean
depths, creating a temperature difference thatheansed as an energy source. All these
forms of ocean energy can be used to produce eiectRenewable energy technologies
can be used as a leverage to assess the compablkiween renewable energy sources
and sustainable tourism development. As peopleuwnasmore energy resources that
provide tourism attractions and habitat to tourisittlife, bio-diversity is removed. As
more bio-diversity is removed tourism becomes utasnable leading to unsustainable

developmentHttp://www.conserve-energy-future.caamcessed 9 Feb 2012).

Reviewed literature reveals that studies alreadyieth out on sustainable tourism in
Zimbabwe, have focused on CAMPFIRE projects. Thasiirn have concentrated on
wildlife management especially, the managementegftent populations and distribution
of proceeds from hunting and photographic safargere is now a need to encourage

policies that ensure use of renewable energiesunsin as a measure to preserve and
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protect the environment. People should thereforecheated and their attitudes changed

to conserve and protect energy and woodlands. Rerewnergies can be employed to

(http://www.un.org/esa/earthsummit/zimbab-c.haocessed 10 Feb 2012)

o

develop and disseminate tools and materials togeh&MES, tourism operations

and hotels management actions and investment desisi their use of energy;

promote the exchanges of know-how and experienatween airlines, tour

agencies, tour operations and hotels as energy, sgpliers and manufacturers;

raise awareness of tour operators, transport peowvicand hotel managers,
decision-makers, staff and consumers of the benefiusing renewable energies;

and

stimulate the establishment of networks committedthie dissemination and

promotion of energy efficiency and the use of realele energy sources.

Implementation of policies that encourage the useepnewable energies calls for the

education of local communities on the importance @se of these energies.

Karagiorgas, Tsoutsos,Drosou, Pouffary, Paganoetop and Mendes, (2006) argue

that employee and community education can be ddifectieely through total

commitment to the environment by all:

o

standard operating procedures in the hotels anddperations ought to include
correct and best practices regarding different depants;

through setting targets, involving and then encgmgemployees to meet them;

to ensure training of staff on issues related éehvironment such as greenhouse
gas emissions, water shortage, energy and theatinéds taken by the tour
operators or hotels regarding these;

community development accompanied by the partimpatof surrounding
communities, suppliers and service providers, wionpte the economic, social
and cultural growth; and

greening the supply chain, through either purctiafiom firms that are equally

environment responsive or setting clauses thattresefficient practices.

20



2.2.1.2 Sustainable tourism and wood energy use
Tourism just like any other industry and househatdhe country is not spared from the
use of wood energy. The National Energy Balanc@@p@s provided by the Government
of Zimbabwe to the '8 Session of the United Nations Commission on Suahié
Development shows use of energy in Zimbabwe asWw8éd fuel, 20% coal, 14% liquid
fuel and 13% electricity. As a part of Zimbabwe'stiNnal Strategy for the Sustainable
Management of Forests, existing programmes nedgetstrengthened to address the
problem of deforestation through:

o improved environmentally sound harvesting practices
enhancement of forestation programmes;
increased agro forestry activities;
promotion of non-consumptive use of forest resajrce

value added secondary processing of forest prodtictee community level;

o O O O o

increasing the capacity of the Forestry Commissiomonitoring deforestation

and changes in the vegetation cover;

o more support for the Schools and Colleges Tree @pvand Tree Care
Programmes as part of the National Tree Plantiogfamme;

0 increasing production of tree seedlings at commyuwaised nurseries, in line with

the strategy to decentralize this activity and tovoive communities in

reforestation; and

0 supporting the work of the NGO-based working groopsvoodlands.

To ensure their cooperation, there is need to delocal and indigenous communities in
planning, development and operation relating to alseenewable energy. Obviously,
there is need to develop quantifiable economic nsodieat link landscape, tourist
features, woodlands and human populations. Theséelsomust factor in the
consumptive and non-consumptive values and benaffifsrest resource products and
renewable types of energy that are used by comimaniTo ensure their effective
participation, the communities themselves needet@ducated about these benefits and

also in respect of values related to forestatioth @murism developments. On the other
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hand, the use of renewable energy resources oagontribute to the well-being of local

and indigenous communities in order for it to beegtable and sustainable.

2.2.2 Ecotourism

Ecotourism is a newer phenomenon premised on thables of conservation and
education definitions. It is one of the most comnforms of sustainable tourism that
involves visiting natural areas in remote wildeshes rural environments. According to
the definition and principles of ecotourism estsiidid by The International Ecotourism
Society (1990) ecotourism includésgsponsible travel to natural areas that conserves
the environment and improves the well-being oflipemple.(TIES, 1990). The Society
emphasises that ecotourism is about ‘uniting cofadien, communities, and sustainable
travel.” This means that those who implement andigigate in ecotourism activities

should follow the following ecotourism principles:

o minimise impact on the environment;

o build environmental and cultural awareness ande@sp

o provide constructive quality experiences for basitors and hosts;

o trigger the provision of financial resources fonservation;

o make available economic benefits and empowermernddal people; and

o raise sensitivity to host countries' political, enmmental and social climate.

Honey (2008) expands on the TIES definition bycdbsghg more characteristics of
ecotourism, which include: involving travel to niatl destinations; respecting local
culture; and supporting human rights and democratigements in terms of travel.

Indeed this presupposes that taking a game driveigh Hwange National Park is not
necessarily ecotourism unless that particular dsemehow benefits the Park and the
locals living in the park’s vicinity. Ceballos-Lasan (1983) focuses on the importance
of natural areas and unbundled ecotourism as tiragelo relatively undisturbed or
uncontaminated natural areas. He reiterates #tatourism also seeks to reduce the
visitors’ impact on the area visited and contrilsute the conservation of natural areas

and development of adjacent communities and neaopylations. Benefits to the local
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communities include economic developments which atere employment and
opportunities for entrepreneurship for locals, emwvinental benefits providing improved
social infrastructure for residents, and sociowalt benefits which enhance better

cultural understanding and improved social infradtre for residents.

The most popular ecotourism destinations are spoefih Central and South America,
Canada, USA, Australia, Kenya and South Africa.tddg of Amboseli National Park in
Kenya determined that a lion there was worth USH2Y and elephant herd US$610 000
in tourist revenue per year (Hasler, 1996). Comegrwith Hasler, Swarbrooke (1999),
Page (2002), citing the case of The Galapagosadsland Thailand respectively, argue
however, that ecotourism based activities ofteu keaa deterioration in environmental
quality as today’s ecotourism can easily becomeotoow’s mass market tourism
product. Wood and House (1991) outline broad categaf tourism impacts ranging
from inappropriate development, loss of habitat aifbcts on wildlife, pollution,
extinction of species and loss of spirit. Butle®§Q) identifies the evolution of resorts or
destinations through his tourist area life cycleevehresorts experience various stages of
evolution from exploration, involvement, developmearonsolidation, stagnation, decline
and rejuvenation. This model provides a useful gimsiinto understanding how
destinations evolve and have to cater for diffetegories of tourists at each stage of
the life cycle and that tourism will impact negaliw on the destination if proper
management decisions are not met. Evidently, a aamiyrbased approach to
ecotourism ought to recognise and promote bothqtiedity of life of locals and the
conservation of resources, through compensatinglpetor the loss of access to
resources they suffer when wildlife parks are @@aand when animals invade their
fields. The Narok Country Council which has jurdn over the Masai Mara park puts
money into a trust fund which is used to fund st¢hiooattle dips and health services
which benefit the entire community (Sindiga, 1998)New Zealand, meanwhile, Maori
communities are using ecotourism as a means odisably utilising physical resources
at their disposal in a way which can provide emplewt options. Woodwood (1997)
however comments that there was little commitmemtstupporting the rights of

indigenous peoples to benefit from their traditiolamds and wildlife in South African
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ecotourism ventures. Education in the field of emrat schools and community level

will boost the locals’ appreciation of developmeintgcotourism.

2.2.3 Cultural, Heritage and Historic tourism

According to Richards (2001) cultural, heritage &rstoric tourism describes all tourist trips to
experience places and activities that authenticatiyesent the stories and people of the past and
present encompassing historic, cultural and namesturce. LORD Cultural Resources
Planning and Management (1999:3) adds that thes ¢yptourism encompasses visits by
persons from outside the host community motivat&éolly or in part by interest in the
historical, artistic, scientific, lifestyle or htage offerings of a community, region, group
or institution. Culture can be tangible in the foofmbuildings and artefacts or intangible
in terms of people’s values, attitudes and way ifef (Mathieson and Wall, 1982).
Mathieson and Wall (1982), UNESCO (2000: 2) furtteegue that culture is the
‘conditioning elements of behaviour and the produwaftthat behaviour’ such that it can
be seen in many forms including buildings, areas)cd, food, dress, events, values,

lifestyles and handicrafts.

Cultural heritage does not end at monuments aniéatioins of objects, but includes
intangible and verbal traditions as well as custarherited from descendants passed on
to their children, in the form of manners, actesj drama,visual arts, festive events,
protocols and conventionsvis-a-visfauna and flataiting skills to produce traditional
crafts, music and danceUNESCO, 2011). Linkingismmrand cultural heritage can
enhance the preservation and protection of herageculture at the same time ensuring
economic and other benefits like employment creatioew businesses and higher
property values for tourism and the local commesitiSharpley, 1994). Doswell (1997)
adds that such tourism can stimulate initiativegriggger conservation and enhancement
of the environment as there maybe society-wide avgments in income, employment
opportunities, education, local infrastructure asetvices. There exists a symbiotic
relationship between the combination of tourismealigement and cultural preservation
and protection resulting in a number of challengdse addressed:

0 maintaining and conserving the cultural heritage;
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0 achieving a better state of economic and socialbewlg for all sectors of a
community;

o providing the tourist with a quality experience;

0 maintaining unspoilt nature; and

0 achieving sustainable tourism development (Muellég4).
Sharpley (1994) concurs and argues that culturaitalge tourism results in the
enhancement of the following attributes of sustali@aevelopment:

o the perpetuation and fortification of cultural reswes;

o meaningful elucidation of resources;

0 authentic visitor experiences; and

0 the incentive to raise economic benefits from galtvesources.
It is therefore clear, that cultural heritage tenriis fundamentally apprehensive about
the identification, preservation, management andteption of heritage values.
Furthermore, it is also concerned with accommodatine impact of tourism on
communities and regions, fostering social benefitmviding financial resources for
protection, as well as marketing and promotion.ebdl this presupposes that it is
necessary to educate the local communities abawisto development vis. a vis.

protection and conservation of cultural heritage.

2.2.4 Education Tourism

The term education tourism or edu-tourism refeenio’programme in which participants travel
to a location individually or as a group with thenpary purpose of engaging in a learning
experience directly related to the locati¢Bbdger, 1998: 28). It has its origins in the Grandrs

of the 17" and 18 centuries where young English elites often speotto four years travelling
around Europe in an effort to broaden their hogzearning languages, architecture, geography
and culture. The term Grand Tour was coined bydRithassels (1670) in his travel Guide book
involving trips from England to Italy. Grand totmsading mostly to Paris, Rome and Venice were
risky, daunted by sea-sickness, illnesses, andtisoeserobberies and shipwrecks. The institution
of the Grand tour was unpopular at home becausslved large expenditures of money abroad

although grand tours are given credit for the dtanm@aprovements in British architecture and
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culture (Towner, 1985). Today, education tourisncamprised of several sub-types including
ecotourism, heritage tourism, rural or farm tourena student ex-changes between educational
institutions. The notion of modern travelling fafueational purposes is widely acknowledged
(Gibson, 1998; Holdnak and Holland, 1996; Kalina&8Keiler, 1992) and its popularity in the

tourism market is only expected to increase.

2.2.5 Sport Tourism

Weed and Bull (2004) categorise sport tourism aegment of special interest tourism
where the desire to pursue sports activities atddstination is the major motivation to
travel. They argue that travellers generally haweenmeasons to travel than one although
one motive may play a more dominant role than stla@d in the case of sport tourism;
sports-related motivations supplement the genexicism ones. Hall (1992) states that
sport tourism falls into two categories and these teavel to participate in sport and
travel to observe sport. Therefore, sport tourisiay nbe defined as travel for non-
commercial reasons to participate or observe spprictivities away from the home
range. It can however occur while a person is tlagefor business or commercial
reasons. This gives rise to three domains of dporism: active sport tourism, which
refers to people who travel to take part in spevient sport tourism, which refers to
travel to watch a sport event; and nostalgia sfpantism, which includes visits to sports

museums, famous sports venues, and sports themisdscr

2.3 Zimbabwe Education System

2.3.1 Basic Education

Zimbabwe'’s basic education system comprises thi Edrildhood Education made up
of ECD “A” for the 3-4 year olds; and ECD “B” foh¢ 4-5 year olds encompassing the
pre-school level of education. The Primary Educatével is for 6 — 12 year old children
lasting 7 years. Secondary Education comprisesagsy& Junior Secondary education, a
2-year Ordinary Level education and finally, a 2yeAdvanced Level education.

Government determines and provides the school subjeas. Schools select subject
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areas from the curriculum and subject syllabi arepared by the Curriculum
Development Unit. Schools are specialised educaltioommunities assisting the family
in the education of the child and introducing thelct to the wider world (UNESCO
International Bureau of Education 2001).

2.3.2 Tertiary and higher education

Tertiary and higher education encompasses uniwegsipolytechnics,teacher training
colleges, technical colleges, and vocational skikéning centres. In addition, there are
privately owned institutions, offering predomingntommercial based programmes.
Principally three-year training programmesat spgestiatraining colleges awarding
Diplomas in Education are open to trainee teachimnmsughout the country. A wide
variety of registered institutions with the Minigtof Higher Education also offer

technical / vocational education.

In a bid to buttress the local skills base, goveannpredominantly invested heavily in
skills training programmes with the support of locuthorities(UNESCO 2001:

11).These programmes were specially designed folpwconsultations with local

communities making them relevant and serviceabtbimvithe local communitieswhere
they were launched. During programme implementagmrernment availed the technical
expertise and human resources required for theitigaiexercise, while local authorities
provided the infrastructuretogether withthe addisiostaff and the private sector working
in conjunction with the Zimbabwe Manpower DevelopinEund (ZIMDEF)subsidised

the construction and refurbishment of the trairgegtres.

2.4 Curriculum development

Curricula generally specify the main learning comntexpected to take place during a
course or programme of study in terms of knowledgkills, attitudes, teaching
methodologies and assessment methods. This meanghéhcurricula outline what all
children must learn in accordance with their sdeiterests and circumstances. The
national curriculum provides for the intellectualoral, physical and social training of the

child based on the existing and future essentgia)s and objectives of the nation or
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society at large.Specifically, the curriculum assundividual and national achievement
via the acknowledgementand appreciation of thesidhifit capabilities and requirements
of learners (Kurasha and Chabaya, 2013). This ea&fitn assumes that learning is
planned and guided and curriculum theory and pra@merged in the school in relation

to other schooling ideas such as ‘subject’ anddes

2.4.1 Learning Domains of Bloom’s Taxonomy of Edudenal Objectives

Bloom's Taxonomy of Educational Objectivegas developed in the late 1940s as a
framework for classifying statements of what edasaexpect or intend students to learn
as a result of instruction. Since the publicatidrth® original taxonomy in 1956, the
traditional education was designed to revolve adodinis taxonomy based on the
attainment of knowledge and skills.Bloom (1956) dhe original Taxonomy as more
than a measurement tool. He believed it could sasve

o0 common language about learning goals to facilitatenmunication across
persons, subject matter and grade levels;

0 basis for determining a particular course or cufum the specific meaning of
broad educational goals, such as those found itdhently prevalent national,
state and local standards;

o means for determining the congruence of educatiobgdctives, activities, and
assessments in a unit, course, or curriculum; and

o panorama of the range of educational possibiliagainst which the limited
breadth and depth of any particular educationaksmwr curriculum could be
contrasted.

The original Taxonomy provided carefully developaefinitions for each of the six
major categories in the cognitive domain whichdedh the recall or recognition of
knowledge and the development of intellectual tiedi The categories wekaowledge,
Comprehension, Application, Analysis, Synthesisl Evaluation (Bloom, Engelhart,
Furst, Hill, & Krathwohl, 1956). Aims for schoolsate also commonly been written in
the form of affective domain which refers to aspeof human development which

include non-cognitive,emotions, aesthetic sense, attitudes, values, fbedind the
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spectrum of value systenidasing on Bloom’s cognitive and affective domaisshools
prepare students to accept their social respoitgbilas members of a democratic
society. Furthermore, students learn and acqua&nlowledge and develop skills, values
and attitudes which will enable them to contribtdesociety as active, informed and
confident citizens. Curricula provide a basis fergonal fulfilment and prepare students
for coping with today’s dynamic, changing societyldor enhancing their employability.
With a curriculum theory that is student-centradwill not be appropriate to presume
that a subject should have a place in the schaokaolum simply because it represents a
traditional academic discipline, imparts specifioiwledge and skills or develops a set of
key employment related competencies. Ratherjudtdication of its place requires an
explanation of how it contributes in both genenadl alistinctive ways to the personal
development of students and society (Castles asgiteo, 1983).

If the evident concern of a school is to develapgleage, mathematical, scientific and
other academic and vocational abilities, and if¢hise no comparable study of culture,
language, traditional customs and tourism, theratis=nce of attention to these areas can
alert young people that there is no educationarést in the way they perceive their
visitors, environment and their heritage. This ¢ake care of itself, or it will happen

incidentally while the ‘real’ education goes on.

The psychomotor domain includes those aspectsanhileg associated with movement
and skill demonstration and integrates the cogmimd affective consequences with

physical performances.

2.4.2 Curriculum Development Unit

The Curriculum Development Unit (CDU) plans, desigmdevelops and monitors
implementation of curricula through research andisotiation with stakeholders.
Stakeholders comprise of teachers, school headscagdn officers, government
institutions, Examinations Councils, Civil socie§ommerce and Industry. The Unit also

provides orientation for teachers on the approadbeteaching. Evidently, there is
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growing realisation on the need to institutionaliparticipation of parents and
communities, civil society, industry and commerce the processes of curriculum
development. This is critical if the protectiontmbdiversity and tourism is to become a
priority. The development of the curriculum withofail should involve parents and
communities, industry and commerce and also begdedito address issues of attitudes,
behaviours and conduct in matters relating to sbuaictivities and protection of the
environment. Undeniably, the Curriculum Developmeéntt needs to foster much closer
ties with the tourism and hospitality industry teable it to incorporate values related to

sustainable development and environmental proteetna preservation.

2.4.3 School curricula in Zimbabwe
The Ministry of Education Sport, Arts and Culturesiyns, develops and has since
localised the school curricula for primary and setry education. The aims of this
school curriculum are geared towards implementetgonal goals of:
o improving literacy and creating a strong scientifand technological base
through the introduction of Mathematics and Science
o intensifying the technical/vocational curriculum téink education with
entrepreneurship and production;
0 equipping learners with skills for survival and appriately preparing them to
cope with future challenges in the fast changirmt®logical areas;
0 promoting preserving and protecting indigenousundtthrough the teaching and
learning of languages;
o producing responsible citizens who appropriatelyticgpate in family, national
and societal activities with due diligence and niitya
0 consolidating skills related to problem-solving;dan
0 augmenting cultural identity, fostering diversityational pride and the
preservation of Zimbabwe’s heritage and nationatyuMoesac, 2011)
A school term has between 12 and 13 weeks totaltimm 36 to 39 weeks a year. At
primary level class periods normally last for 30nates while they take a little longer

lasting for 40 minutes at secondary school level.
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The pre-school curriculum focuses on educative ey encompasses the curriculum

areas with subject areas that also include thelolgwvent of communication skills as

well as health and nutrition.

Learners are expected to have acquired proficiaptides and competencies by the

time they graduate from primary school in the cihncsgbject areas as described below:

o

Literacy, Language &

Communication: English, Shona, Ndebele, Kalanga, Venda,

Numeracy:

Tonga, Tschangana, Sesotho and Nambya

Mathematics,

Science and technology Environmental Science, Social Studies, Home

Economics, Art, Music, Computers,

Ethics and citizenship: Religious and Moral Education, Peace Education,

Practical skills:

HIV/AIDS & Life Skills Education
Co-curricular Activities, |

Agriculture, Physical Education

At secondary school level up to O-level, the cwidden consists of five groups of

subjects namely:

o

o

(@)

(@)

(@)

Group 1
Group 2

Group 3
Group 4

Group 5

Languages: English, and either Shona or Ndebele, and French
Sciences: Integrated Science, Physics, Chemistry, Biology,

Physical Science, Human and Social Biology
Mathematics: Statistics, Additional Mathematics, Mathematics
Human and
Social Studiestiterature in English, Geography

History, Bible knowledge, Religious and Moral

Education, Sociology, Economics
Practical/Technical/Business/Commercial Subjegigriculture,
Home Economics, Building, Woodwork, Metalwork, Taddal
Graphics, Food and Nutrition, Fashion and FabHgS8/AIDS and
Life Skills Education, Art, Home Management, Congrustudies,
Commercial Studies, Accounts, Commerce, Econoriasjness,
Studies CDU Recommended Syllabi, 2011)
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At A-level the curriculum consists of the followirsgibjects:

English and communication, Shona, Ndebele, Liteeatn English, Divinity, History,
Geography, Sociology, Economics, Agriculture, FrencMathematics, Further
Mathematics, Physics, Chemistry, Biology, Art, Tikextand Clothing Design, Food
Science, Computing, Geometrical and Mechanical Drgw Accounting, and

Management of Business (CDU Recommended Syllai] 20

Health, Peer Education, Civic Education, Guidanmu @ounselling, Gender Equity and
Tourism and Hospitality are generally not integdateo the curriculum. However syllabi
for Guidance and Counselling and Civic Educatiomehaince been drafted and await

implementation in the average school.

UNESCO (2001) note that the current curriculum irmBEabwe needs a review
toreinforce it in terms of building individuals \itentrepreneurial skills and aspirations
who are responsible, ethical, productive and aedfasning citizens. Clearlythere are
essential specific skills and competenciesembeddesthool curriculawhich learners

develop when they take the basic core subjectsdimog):

a mother language and communication skills;
mathematics and computations;
sciences and technologies;

aesthetics and originality;

O O O O o

entrepreneurship; and
o0 ethics and good citizenship.
(Ministry of Education Sport Arts and Culture, 2011

2.4.4 Function of the Curriculum Development Unit h Zimbabwe
The curriculum establishes the permissiblebasisttieradvance of basic teaching and

most learning activities. In Zimbabwe it is deveddpby the CDU whose main function is
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to transform government policies guiding primaryd asecondary education into smart
objectives, programmes and activities.
Curriculum development by the CDU targets the fwifgg objectives:

0 an appropriate, judicious development and reviéwyllabi;
suitable teaching and learning materials that supploe syllabi;
creative teaching and interactive methodologiesveen teacher and learner;
proper organisation of courses on curricular master

relevant testing and evaluation of the curriculuang

o O O O O

usefulresearch into curricular issu@slinistry of Education Sport Arts and
Culture, 2011)

In the wider sense, curriculum development prepardwiduals and communities for
future employment. This implies the need for thericulum to encompass industry
values and objectives. The foremost objective ofl@eh@f curriculum development takes
as its major premise the idea that all learningukhde defined in respect of what
students should be able to do after studying thegramme, in terms of learning
outcomes or learning objectives (Harden, CrosbyRads, 1991). It forms part of what
is generally believed to be the outcomes-basedagiduc Here educators concentrate on
what their learners will do and as a result theyaaise their curricula accordingly. On
the other hand, the process model assumes thagntcamd learning activities have an
intrinsic value and are not just a means of achgJearning objectives. Stenhouse
(1975) argued in favour of four fundamental proesssf education:

0 training - involving skills acquisition;

0 instruction - enhancing information acquisition;

0 initiation - fostering familiarisation with sociabrms and values; and

0

induction - based on thinking and problem solving.
He claimed that behavioural objectives were onlgantant in the first two processes and

that in initiation and induction it would not be gsible to use objectives. The spiral

curriculum, is one in which learning is seen as ewetbping process with active
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reinforcement as one shifts from the more simplalding blocks’ to understanding

complex principles, a shift from ‘novice’ to ‘exgieiThe key aspects of a curriculum are:
o its aims;

learning outcomes/objectives (knowledge, skills atidudes);

its content;

the necessary and applicable teaching and leamétigods;

the assessment methods; and

o O O O O

the supporting elements.
The supporting elements of the curricula are:

o learning resources (teachers, support staff, fugdbook and IT support);

0 monitoring and evaluation procedures;

0 recruitment and selection procedures, including mpodional materials and

attachments in the case of adult learners; and

0 student support and guidance mechanisms.
Besides preparing them for the transition from stho sustainable careers in the
tourism industry, learners have the opportunitiesrn and practise from an early age the
technical and applied skills relating to specificcopations in the diversified tourism
career field. The diverse sectors of the tourisdugtry are, accommodations, restaurants,
recreation and entertainment, transportation, treemvices, sport and culture which offer

unlimited career options or employability.

Other goals include helping learners to apply basicneric, literacy and other
fundamental skills in a context, focused to car@etsurism.

Learners can develop aptitudes and interests WwéHifestyle made possible by a career
in tourism and gain the specific knowledge, slkaltgl attitudes needed to be successful in

tourism workplaces.
The curriculum mirrors the priorities which the oty sets on things such as the

personal worth of an individual, the rights of nmities, the ethical and moral values and

respect for others and the environment.
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By examining students in only a few subjects, EsiglShona, Mathematics and Content,
at the seventh grade, the impression is gainedtikakest of the subjects on offer that are
not examined, music, art, culture and environmeatd inferior status and students’
attitudes to these subjects become problematic.nVihigrism comes on board, it might

easily fall into this category if it is not examthe

A primary school tourism curriculum will facilitateand prepare students for direct
transition to appropriate secondary and tertiaryrison and Hospitality programmes.
Such a curriculum will also pave the way for theelepment of tourism and hospitality

programmes in the secondary and tertiary educatienas.

2.4.5 International Curriculum Designs in tourism

The curriculum forms asuitable basis for the imgroent of basic teaching and standard
learning activities. In order for the curriculum be effective, it should respond to the
needs of society and individuals. Its developmentgss therefore, ought to involvean
interface among learners, parents, governmentiaficheads of schools, education
officers, the examinations council, subject spé&stis teachers in colleges, universities,

commerce and industry.

In Germany the dual education system combines appeships in a company and
vocational education at school (German: Berufsshdlhe same system is practised in
Austria, Bosnia and Herzegovina, Croatia, Serblayehia, Switzerland, Denmark, the
Netherlands and France. This dual system ensua¢sntiiustry makes a direct input into

education and training.

The Caribbean region is heavily depended on toualsnough tourism curricula are
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barely available in the Caribbean Islands Schaekh@awn in Table 2.1 below.

Table 2.1:Tourism curricula are hardly available in the Caribbean Islands’ Schools

Country Curricula Delivery Approach
Available

Anguilla Yes As part of social Studies

Aruba Yes As a project

Antigua & Barbuda No As part of social studies

Bahamas Yes As part of social studies

Barbados No As part of social studies

Belize No As part of social studies

Bermuda No N/a

Bonaire No N/a

British Virgin Islands| No As part of social studies

Cuba No N/a

Dominica No As part of social studies

Dominican Republic| No N/a

Grenada Yes As part of social studies

Haiti No N/a

Jamaica Yes Infusion method used

Martinique No N/a

Mexico No N/a

Puerto Rico No N/a

St Lucia Yes As part of social studies

Trinidad & Tobago No As part of social studies

US Virgin Islands No N/a

Venezuela No N/a

Source: Caribbean Tourism Learning System, 2007

There are no tourism curricula available within trerious education systems in the
region at the Secondary level. Certain aspectowfigm, albeit limited, are however
covered in Geography or Social Studies and tourisnone of the modules in the
Caribbean Examination Council’'s (CXC) Curriculunm #ocial Studies for Forms 4-5 or
Grades 10-11, examinations which are equivaletitedds.C.E. O Level examinations.
Tourism and Hospitality studies programmes are reffeat tertiary level training
institutions across the region. The programmes iralgngth and content and can lead to
certification at the certificate level, the diplortevel, undergraduate and post-graduate

degrees.The Caribbean Tourism Organization (CTO) speartaaite setting up of the

Caribbean Tourism Human Resource Council (CTHRC)1898 and has undertaken to
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incorporate the work of this Council into its HumBResource Department. The CTHRC is the
regional authority, with the political mandate &t standards for tourism education and training,
agree on the programmes and provide thstitutional accreditation and programme
validation for extra-regional institutions and pragnmes. The overall goal of the
Caribbean Tourism Human Resource Council is toldevend promote a systematic and
coordinated approach to human resources planngsgarch, education and training in
Caribbean tourism to meet the demands of a glolzaligpetitive tourism environment.
Among the key elements of the Caribbean Tourisniriieg System are:

o unified core curriculum for different levels of técation at the

tertiary level of education;

0 use of occupational standards linked to the coreatdum;

o tourism modules for primary and secondary schauid,

0 public awareness and career awareness at the seg@uathool level

(Caribbean Tourism Learning System, 2007).

At universities in the Caribbean, the curriculunudsés departments make decisions

regarding research, evaluation and the entireauwmin process.

The International Holistic Tourism Education Cenfitd TEC) suggests the introduction
of the International School of Peace Gardens aultno globally. It argues that it would
be helpful to implement climate-change curriculatthan be delivered to all schools
around the world at the same time, stimulating awess and action. IHTEC has been
working on educational initiatives for positive iact in communities, such as eco-schools
teaching how to clean up and try to never creaestime crisis on earth again (Bukhardt,
Dyson, Morton-Marr, 2006)

2.4.6 Curriculum designing in Zimbabwe

A research process precedes collection of curnoutaterials, where the CDU and its
parent ministry, other ministries, research ingtsuand parastatals are involved. Informal
meetings are held with a lot of brainstorming imketh to generate decision making data

eventually debated at senior management level ng=etAll decisions made at various
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levels are considered at syllabus review and rewvistages.Correspondence with schools
is achieved through regular circulars, teacher atimc guides, workshops and seminars.
Implementation of new decisions follows throughulag trial testing and evaluation by
curriculum developers through returns of routineegjionnaires, field interviews and
sometimes observations. Besides regular internaitorcng and evaluation, assessments
by external assessors are pertinent from timarte tiarried out on an annual basis.

The Nziramasanga Commission (1999) endorses theti@ education should equip the
learner with knowledge and skills to respond te'sifchallenges appropriately and adjust
to social and cultural changes. The Commissionesgthat the education philosophy
should be based ddnhu/Ubuntuvhich implies a good person morally with such value
as honesty, trustworthiness, discipline, accouhtgbiespect for other people and elders,
harmony, hospitality, devotion to family and we#asf the community. The commission
further concurs that education should be based solid cultural foundation using the

language which the people understand best foratsmission.

Undoubtedly the role of education is essentiallp&ss on survival skills to individuals.
In so doing it however is also an induction intoltw@l norms, guiding human
relationships and behaviours thereby stimulatingratter formation. Cultural activities,
clubs and lessons, an annual cultural day/festasdland music, could be channels in

search for an identity, guidance, understandingtaledance to enhance cultural ethics.

There is a need for moral and ethical educationaula that promotes positive values of
dignity of work, self-reliance, honesty, justicedarespect for life and responsibility for
our heritage. Such education should span to inchadesideration for people living with

disabilities and this includes tourists and leagniof sign language in schools and

communities with tourism.

The National Environmental Policy advocates th&hawledgeable and well-informed
public on environmental issues is essential foeaive environmental conservation and
management (National Environmental Policy and 8gias, 1999). The policy further

argues that the Government ought to integrate aekeenvironment issues into the
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national curriculum at all levels and should supgolucational programmes that increase
environmental awareness and public involvement @ailbye among disadvantaged and
less literate groups. The policy also calls for phemotion of local languages and drama

in environmental education.

2.5 Local Manpower Development

Currently training within the tourism and hospitgalindustry within the communities is
skills based. Education makes a valuable contobuiv the development of independent
learning skills nationwide and the ability to apMgowledge. It also helps to create
interest in the curriculum and ensures high lewélguality and operational standards that

prepare students for their future careers.

Pupils who are taught tourism at the primary schege are more likely to become
critical perpetuators of the status quo and turintoue effective and thinking would-be
managers ready to change things for the betteth&umore, they are likely to exhibit
improved communication and presentation skillshigirt encounter with the tourism and
hospitality industry. In Zimbabwe there is a praces training local manpower such as
waiters and waitresses in hotels, tour guides, ggoerds, scouts, problem animal
reporters and bookkeepers. This is to ensure thedld will look after their own

resources. Education will augment such skills asd ansure sustainability in terms of

tourism developments

2.6 Institutional development

The Communal Areas Management Programme for IndigeiResources (CAMPFIRE)
seeks to realise the efficient and effective wtlen of wildlife and how wildlife
management compliments use of domestic specieschkiie ranging and rearing of
sheep and goats. International pressure groups camdervationists are however
particularly sensitive about Zimbabwe’s policy ofnting and culling elephant
populations among other animals as a wildlife manant tool. Year in year out, they

put pressure on the Convention on Internationadi@ia Endangered Species (CITES) to
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oppose hunting or culling of elephants for the nmétional ivory market and other
elephant products. Undeniably, defending the Iglliar culling of elephants as a
management tool has proved to be a mammoth tatkeomternational arena and that
has impacted negatively on the conservation philgowhich underpins its sustainable
use of the resource by the local communities. Slbaeing hunting in 1977, Kenya has
become one of the most vocal critics against tle elivory by Zimbabwe, Botswana
and Namibia and has persistently objected to thstihg of the African elephant from a

highly endangered species to that whose populadarbe managed.

Justifiably, conservationists worldwide are happystipport the concept of sustainable
use of natural resources, but when those resowroasern majestic animals like

elephants and rhinos, local conservationists beaamarkably vulnerable to the animal

rights lobbyists and CITES.

Although CAMPFIRE is undoubtedly a viable land-usgtion in combating

desertification and enhancing biodiversity consgove it has not done enough for rural
communities with key issues having emerged in thplementation of the programme
which requires serious attention in order to enbatie practice of sharing dividends
from the programme. One major outstanding issué ¢asgily comes to mind is the
problem about tenure. In Zimbabwe, wildlife anddi@rsity are considered national or
global resources which belong to government. Conahpeople do not own the land and

the wildlife they possess hence their propertytsgtre ill-defined.

Other problematic issues with CAMPFIRE hinge ondlarse planning and effective
management of wildlife and biodiversity. There =ed to ensure a multi-dimensional,
integrated development approach based upon a fhaifd and local community
approach in the formation of such protected tourseas. This can be achieved through
the developing of an ecotourism steering committeééh members from local
communities, chiefs, government officials and taperators. Without any doubt,
members of such committees would perform more #¥iely if they are educated and
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trained in the management and use of biodiversgpurces, hence the advocacy for the

introduction of tourism in the primary school ceuia.

2.7 Community based environmental education

Karim, et.al. (2003) while admitting that most governments ofeleping countries are
not oblivious to the seriousness of the problemeofironmental degradation and
poverty, they postulate that pragmatism and obj#gtare often lacking in tackling these
problems. In the case of Community Based EnvirontedleBducation for Sustainable
Development projects, they examine the introductadnthe Comprehensive Village
Development Programme (CVDP) for sustainable rooemhmunities in Bangladesh and
argue that peoples’ participation as an institwtiatructure is a stronger alternative than
mere governmental poverty alleviation and enviromtale preservation programmes.
They stress that the CVDP, not only empowers theeti@ary groups but also makes
these groups of people responsive to the cost esepvation of the environment and
entitles them to the benefits emerging there fréhrey also attribute the success of this
programme to the members’ education, people’s gyaation, local level planning, the
sense of belonging to the society, discipline, teéhpaccumulation and its judicious

investment in diversified productive activities.

Tourism, when developed sensitively, has the p@tetd have a positive impact on
poverty alleviation. Community-based tourism iseoftmore effective in combating
poverty than large scale developments as it regliss investment, fewer business skills
and less imported goods than large-scale tourisjeqts. Pro-poor tourism (PPT) is a
new approach to the planning and management aktouhat puts those people living in
poverty at the top of the agenda. PPT strategiescancerned with reducing both
absolute and relative poverty by providing tourisstated income opportunities for

disadvantaged groups.

Community-based tourism (CBT) is a type of sustal@aourism that promotes pro-poor
strategies in a community setting. CBT initiativaam to involve local residents in the

running and management of small tourism projecis ameans of alleviating poverty and
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providing an alternative income source for commumtembers. CBT initiatives also
encourage respect for local traditions and culagavell as for natural heritage. Gender
issues are very challenging as customarily comnasin Zimbabwe are patriarchal,
with the male as the household head. Communityebdseision-making favours men.
The UNWTO (2004) concerned about how poor nutriionvered worker productivity
and motivation, came up with the seven STEP (Suaitée Tourism Eliminating Poverty)
mechanisms and recommendations for pro-poor tourism
0 encouragement of employment of the poor in toussterprises;
o supply of goods and services to tourism enterpiigethe poor or by enterprises
employing the poor;
o direct sales of goods and services to visitordeypoor (informal economy);
o establishment and running of tourism enterprisethbypoor e.g. micro, small and
medium sized enterprises, or community based emgegy(formal economy);
o0 tax or levy on tourism income or profits with preds benefiting the poor;
o voluntary giving/support by tourism enterprises &matists;
o investment in infrastructure stimulated by tourialeo benefiting the poor in the

locality, directly or through support to other sest
(http://step.unwto.org/en/content/seven-st-ep-meisias)

2.8 Conclusion

This chapter reviewed literature related to sustalm tourism development and schools
curriculum developments. The areas of tourism gnoamd sustainability, education

curricula, ecotourism and community empowermentjtdge protection, preservation

and use, community participation, ownership andisou resources management were
analysed and literature related to those issuésatly reviewed. Markedly, it was noted

that a gap exists which advocates for the intradocof tourism education at primary

school level and within the communities in Zimbabwelay. This gap can only be

bridged through education and training of tourism schools and communities

surrounding tourism resorts. Manifestly, the depaient of a tourism curriculum for
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primary school learners and significant tourisminireg for local communities is a

prerequisite for further development.
The next chapter three, on model represents asguma@bout the relationship of player

— variables in the real world and how they interah other variables under study

leading to a conceptualisation of the research ifoalmework for this research.
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CHAPTER 3

MODEL

3 Introduction
The previous chapter explored and reviewed liteeatessentially contiguous with
tourism education in primary schools and commusiitiehis chapter conceptualises a
model / framework for this research. The concepb @laborates on the variables that
include development of an education curriculumgomary schools on the one hand and
development of sustainable tourism in communitiegh® other hand. Other variables
investigated in the model are:

o tourism growth and sustainability;
community empowerment and ecotourism;
biodiversity consumption and heritage preservation;
biodiversity and protection of natural resources;

ownership of fauna and flora and game management;

o O O O O

tourist attractions management and community inMolent; and

o tourism resources utilisation and visitor managemen
The basic objectives of the Zimbabwe national cuttim ought to be premised on the
strength of the curriculum to provide an opportyrdr pupils and communities to learn
and achieve as well as promote the learners’ splritmoral, social and cultural
development. The fundamental aim is to prepareledtners for the opportunities,

responsibilities and experiences of life.

3.1 Development of a tourism curriculum for primary school education in
Zimbabwe

Curriculum development can be likened to dairy fagnDairy farming has been part of
agriculture for thousands of years for the longatgaroduction of milk and other milk
products such as cheese and yogurt. Although dairying can be carried out using
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horses, goats, sheep, camels and buffalo mostiefusually from dairy cows. Besides
milk production, the mainstream dairy farms alsib tbe male calves born by their dairy
cows, by and large for meat or breeding. They k#ep heifers for future milk

production. In order to maximise on their returdairy farmers grow their own feed, in
most cases corn or hay. Milk production requirest thhe cows be in lactation, which

means the cow must have given birth to a calf leefioitking can start.

In dairy farming problems arise however when deieimy how often the dairy cattle
must remain pregnant, bearing in mind that worldwaf late, reproduction is mostly
through artificial insemination. Other controvessia propos dairy farming stem from:

o the practice of separating calvesfrom their motloaty three days after birth;

o how dairy cattle are housed; and

o environmental concerns regarding dairy production.

To enable farmers to maximise on returns on mitddpction, it is common practice to
feed calveson a milk replacer as early as thres d#tgr birth. The milk replacer is a
powder added to water as a substitute for the cexasle milk. Furthermore, within the
dairy farms the size and concentration of cattleates major environmental issues
associated with manure spreading, dispersion apbsgal which require substantial areas
of cropland. Air pollution from methane gas asstedavith manure management is also
a major concern. However, when properly managedy dad other livestock waste, due
to their nutrient content, make an excellent fezel promoting crop growth, increasing

soil organic matter and improving overall soil fiest.

The irony of the whole situation is that, as a rhle cow prepares and gives milk to the
calf / heifer. Nevertheless, here comes the milkmwho weans the calf (withdrawing the
supply of its mother's milk) only three days aftath, yet the calfis the rightful owner of
the milk. The cow can be compared to mother egitling to biodiversity to sustain the
environment. The calf, the owner of the milk is aggmous with the host communities,
fauna and flora in a tourism environment. Host camities, fauna and flora are the

rightful owners of the tourist attractions. The ¢®wmilk is distributed to customers for
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their nutrition, cheese making and production g&gety of other milk by-products. The
milk consumers are synonymous with the visitors smulists who pay for the products
and cause their augmented production. The millkfitsadentical to the direct tourism
and hospitality product and the other milk by-produconstitute the various forms of
tourism: ecotourism; sustainable tourism; sportison; education tourism; cultural and
heritage tourism.

There is need to ensure that the calf / heifer getaigh milk to be sustained and be able
to grow and supply future milk, meat and ensurbr&ing posterity. Host communities
need to enjoy their heritage fully when this hep@anjoyment is extended to visitors and
tourists. In this way, host communities will cobtrte to suitable preservation, sufficient

protection and appropriate environmental management

The host communities however need to be educatditasthey can be able to appreciate

their role and be effective in the management eif tanvironment.

The educational curriculum is employed as a guideior use by teachers to facilitate the
education of learners thereby empoweringthem talde to maximise on the benefits
emanating from tourism growth at the same time gasg and perpetuating the

environment for posterity.
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3.2 The Model
Figure 3.1lbelow, presents a model of the developneéra tourism curriculum for
primary school education in Zimbabwe.

Sustainable Biodiversity,
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Figure 3.1: A model of the development of a tourism curriculum for primary school education in
Zimbabwe

Source: Compiled by the researcher
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It can be observed rom the model that curriculuniergs are centredon the Curriculum
Development Unit (CDU). Fundamentally the needdorriculum review is brought to
the attention of the Ministry of Primary and SecarydEducation throughinterfaces with
political organisations, universities, teacher edon colleges, examination bodies,
religious organisations, business councils, pa@sgociations and non-governmental
organisations. These organisations together waiClBU develop the curriculum and the
requisite subject syllabi working with subject Spésts from the unit. The subject
syllabi are then used to train the teachers whmately deliver to learners in schools.

3.3Drafting of the tourism curriculum for primary s chool
In the model the Curriculum Development Unit (CDddafts the curriculum. Input into
the draft curriculum is raised from:
o Ministry of Education, Sport, Art and Culture;
Schools Examination Councils;
Teacher Education Colleges;
Universities and Colleges;
Religious Organisations;
Parent Associations;
Subject specialists and researchers;
Business Council, CZl and ZNCC,;

Zimbabwe Tourism Authority; and

©O O O o o o o o

0 Zimbabwe Council for Tourism.
Once completed and approved, the curriculum isadicdied on the one hand to teacher
education institutions to facilitate the traininfyteachers. The training of teachers will
focus on skills intourism and hospitality managetmehich include music, dance, sport,
physical education, renewable energies, wildlife nagement, culture, language,
communication, art and crafts. The curriculum wispensable in the course of imparting
the requisite environmental knowledge, essentiallsskconstructive attitudes and
appropriate values to the teachers. Emphasis otmhtay on education of the
environment and sustainable development conceriistugsues in the classroom include

engaginglearners in practical, action-oriented véets and projects. This obviously
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ensures that ultimately, learners have a sounds dasibeing employable within the
tourism and hospitality sector in their neighbowti®.

The curriculum is on the other hand given direttlyschools especially in the form of
syllabi which cover the requisite subject arease Tyllabi should enhance the
teachers'understanding of the concept of sustdityabif tourism developments and
therelationship between host communities, tourstd the environment. Other critical
areas in the teaching of tourism and hospitalityianclude environmental education,
information technologies, ethics and citizenshimd athe synchronisation of the
contributions made by specific subject areassuski@sce and technology, numeracy,

communication and practical skills.

The learners from such an education system willelibgy critical thinking skills when
addressing issues of sustainability and be suitanld eligible to represent their
communities so far as decision making is conceraed also in the distribution of
benefits to communities.

Indeed, the environment itself is consequently adezly preserved and amply protected.

3.4Integration of the tourism education curriculum

Tourism impacts on broad aspects of both visita host societies. In Zimbabwe, the
tourism and hospitality industry is the third lasgeforeign currency earner after
agricultural produce mainly, tobacco and cotton cgtég and mining products. The
curriculum being the sum of all the formal and mfi@al teaching and learning
experiences provided by a school, should includedm as it is the fastest growing and
third largest contributor to the GDP in ZimbabwéeTtourism syllabus prepares learners
to appreciate their environment, preserves anceptobiodiversity today for themselves
and for their visitors in a sustainable manner thilitenable future generations to enjoy
the same environment. The syllabus should ensateptlpils scrutinise issues dealing
with hospitality, customer care, culture, dancesimuart, sport, wildlife management,
renewable energies and maintenance of a pristivieoement.
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Tourism and hospitality management is a crossrgyttiscipline involving all the other
key aspects of the primary school curriculum sugltha major one of literacy, language
and communication involving the learning of Englisis well as the indigenous
languages: Shona, Ndebele, Kalanga, Venda,Tonghafgana, Sesotho and Nambya as
illustrated in Figure 3.2below.

Wildlife
Physical Management Home
Education Economics
Sport Hospitality
Tourist
Attractions Music and
Social Studies Dance
Use of Compu.ters
Communication
Renewable
- and Customer
Energies
Care
Tourism Drama
Art and Craft and Language and
. . Culture
Hospitality

Figure 3.2: The Tourism and Hospitality curriculum encompasses a broad spectrum of social aspects and
practical subjects.

Source: Compiled by the researcher

According to Wang (2000), tourism occurs withinisties, and therefore like any social
phenomenon should be subject to examination in gesmhuman interaction, or in

relation to other social phenomena, the widercandésocial trends, social structures, or
social demography.Page (2009) reiterates and engelathat tourism is about people
and how people as tourists interact with other tiooa and peoples, engaging in

experiences that may influence their own or the kkosnmunity attitudes, expectations
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opinions and lifestyles. As far as language anducellare concerned, it is critical that
primary school pupils learn in their mother tongtesnable them to learn indigenous
positive value systems that will give them an idgrand pride. Local languages enhance
learning and ensure the preservation of local celtClearly, when locals prefer to use
foreign languages at the expense of their own, thegampacts on the host cultures

follow.

Tourism and hospitality education also cuts acroameracy and the learning of
mathematics. Learners are exposed at an earlycage tcollection, classification and

analysis of data as well as interpreting statitidarences.

The subject of environmental science and technologyyies many issues related to
tourism and hospitality regarding the learning bé tscientific relationships between
people and the environment. Pupils and communigiasn to apply scientific concepts
and skills to improve and protect the environmeegl with health and pollution issues,
appreciate use of renewable energies and the meesériourists and how they interact
with the environment to guarantee sustainable dgweént. Home economics, music,
art and crafts are directly part of tourism andpadity. Physical education and sport
also fall under the realm of tourism and hospiadibd if incorporated as part of tourism,
they will gain better recognition as core learnargas rather than being relegated to the
extra curricula activities section. A learner ilgted in sport and physical education will

find it challenging and ultimately rewarding to ¢éaltp these subject areas.

3.5 Interdisciplinary teaching and learning
The primary school curriculum in Zimbabwe comprites following academic subjects:
0 Mathematics;
o English;
0 Local languages such as Shona / Ndebele / Kalavigatla/ Tonga/
Tschangana/ Sesotho/ Nambya;
o Social Studies;

o Environmental Science;
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0 Home Economics;
o Religious and Moral Education - RME; and
o HIV Aids and Life skills.
At the end of grade seven, the last year of primadycation, students sit for an
examination in four subjects:
I.  Mathematics;
i.  English;
iii. Local language; and
iv.  General Paper.
It should be noted that General Paper is an intiegraof many subjects which are
grouped together into one subject for examinatiarppses. Incorporated into General
Paper are the following subjects:
o Environmental Science;
Social Studies;
Religious and Moral Education;
Home Economics; and
HIV Aids and Life skills.

o O O o

The following practical subjects also form partlodé curriculum:
0 Art and Craft;

Music;

Drama;

Physical Education;

o O O o

Agriculture; and
o Computers.

The practical subjects are not examined underuheiat curriculum.

As it is the curriculum’s objective to achieve miegful learning with the aim of solving
society’s problems, students need to integratesidiean many different subject areas.
Interdisciplinary teaching and learning providesnaans to put together and integrate

knowledge across subjects. By introducing tourismd &ospitality as a subject many
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cross cutting issues in other subject areas wibdoeight under one roof and as a result, a
curriculum overload is reduced. As already alludeckarlier, large sections of art and
craft, physical education, drama, music, compuiei home economics, can be housed
under tourism and hospitality. With the exceptioh Home Economics, these are
practical subjects that are not examined at theogémimary school education, but will
revert to be part of the examinable core curriculonte housed under tourism and
hospitality management. In addition to the prattiaapects, tourism will enhance
education into attitudes and values relating totarasr care for tourists, visitors, the
environment and the community, respect for theefeland opinions of others, tolerance
and a culture of peace. Maintaining a clean envivamt always calls for responsibility
and individual discipline. Learners will be groomed as to present themselves
professionally and express themselves with an apéerd. Tourism encourages the
upholding of national costumes, national dresselssamart natural physical appearances.
Through community work allied to the tourism sulig@ractical aspects, learners also
gain knowledge of collaboration with others and elep social skills involving
individual and group responsibilities. This enhanpeace, tolerance and understanding
among communities. Tourism and hospitality opersticare heavily depended on
information technologies across the board fromrked®ns, bookings and ticketing, to
meet and greet, tour guiding and management fumtidnformation technology skills
can be enhanced through research, collecting irdbom, use of data banks, playing

games, social networking and use of computers.

3.5.1Community education as an integral part of suainable Tourism Development
Aitchison (2001) argues that, tourism needs to bsidered not just as a type of business
or industry, but as a powerful cultural arena amtess that both shape and are shaped
by gendered presentations of places, people, maaoad cultures.It is imperative that
teachers and schooladministrators identify andripse the need to involve local people
in helping schools to improve the curriculum. Riatis need to be created for schools to
work in partnership with parents, children and leclunteers to develop a curriculum
that relates to local, individual and societal reed@erformance indicators might include
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assessments relating to improvements in studertsie@ements, levels of tourism

developments and enhancement of the environment.

3.5.2 Tourism education website

The model (Figure 3.1) integrates websites whidardeachers, pupils and communities
a broad supply of teaching and learning materibbst tnhance the curriculumand
classroom efforts.Through collaborative filterirgachers and communities can share
resources, knowledge and ideas and improve thecolum. Video conferencing can
enhance the teaching and learning of environmeatad other scientific issues.
Websitescan also compliment networkinglinkages,harge and interaction among
teachers, learners and the parent Ministry of Eflucavho need to update the Websites
on a regular basis. Social platforms can also tegrated into these Websites to enhance

communication and feedback from learners, paremdstze communities.

3.6 Curriculum and sports development

One of the major reasons why the government pragrtotgism is to create employment.
Sport tourism can be a major employer if encouralyghningful sport can be developed
when it is promoted from an early age. By incorgiagasport education under tourism,
learners will develop an appreciation and get eraged to choose sport as a career.
Moreover, girls in Zimbabwe would be encourageddéwvelop local, indigenous and
natural hair styles that allow them to engage iortspg activities like swimming,
athletics, tennis, football, rugby, boxing and haaltlamong others, without having to
worry about effects on their costly hair stylestifities such as swimming destroy the
trendy hairstyles since the artificial extensiomatithey use cannot invariably be washed
under water because extensions may only be shamipegiag expensive chemicals.
Zimbabwean natural hair can be easily washed umgger as it dries up without
problems.

When sport is taken seriously as a mainstream stubjeder tourism, it can become a
vehicle which drives peace among Zimbabweans aher atations. People of different

nationalities come together to compete or watchtsmp events. Indigenous sporting
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events such ashodo can be afforded a chance to be revitalized orntake the
international area. Zimbabweans have been huntersehturies, but why is it that they
do not engage in sporting activities like javelimawing or bow and arrow shooting,
although such activities seem natural to a renowmetder and have been practised by

Zimbabweans for centuries.

Schools provide a platform to reach out to alldf@h and introduce sport to them. It is
also possible to identify talent early and be dbldevelop it if sport is taken seriously in
schools. Sports academies countrywide can draw faoch collaborate with primary
schools when developing sporting programmes. Contreanwould also have the
opportunity to engage in ‘rare’ sports such asigrimandball, badminton, shooting, golf

polo, bungee jumping and athletics among others.

3.7 Curriculum and wildlife management

There is a wealth of traditional knowledge thatdse® be researched, documented and
integrated into wildlife management best practidéss information however needs to be
built-in into the curriculum. Subsequently, teachand communities ought to link up and
develop those crucial issues that ought to be deduin the tourism curriculum. The
same goes for traditional medicine and herbs. RAeoent approach to healthcare is
required if tourists and hosts are going to use shme facilities when they seek
treatment. As soon as separate facilities are exvaibr locals and visitors alike,
resentment against the tourists’ presence stagtwibg up. The curriculum can help to
close the gap between hosts and visitors percegptidme curriculum can be modelled to
encourage development of facilities first and foostrwith the local population in mind.
Such a move would boost domestic tourism. A thgvitomestic tourism industry is a
good stepping stone for viable international taurdevelopments. Although tourism is
regarded as an export industry, it is the consuwle@o comes to the destination to
consume the product warranting that the visitood rin the destination be considered
fundamental to tourism development and the devedopnof the tourism curriculum

itself.
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A large part of the tourism curriculum involvesagtical work. Learners can carry out
research on problem animals to mitigate loss oicatjural produce and human attacks
by these animals. Research can be extended taleblest practices in the protection of
endangered species, handling and prevention ofeshéks, as well as dealing with
crocodiles and other predators such as hyenas,aé®pand lions. Responsible
consumptive tourism especially relating to fishamgd hunting and sustainable ways of
honey collection, is a prerequisite for sustainat#gelopment as the old practices are
destructive when one considers fish poisoning fasm of fishing or the burning of bees
to collect honey. Basically, the curriculum shouidulcate a mind-set geared to sound
environmental management and responsible touriswelalements. The training of
teachers therefore, needs to take this aspectedetiners’ psychological developments
into consideration to ensure the grooming of theppr mind-set in the learners.

3.8 The subjectTourism and Hospitality”
Clearly, in order for the subject tourism and htapy to be taken seriously, it must be
an examinable subject at the end of grade sevérhikaghe other core subjects English,

Mathematics, Local Languages and General Paper.

The model proposes that all those practical subjt are normally not examined, be
incorporated into tourism and be examined. The ntgjof the practical subjects such

as, music, dance, drama, physical education, cargurt and crafts will be affected.
Although Home Economics is already being examinedeu General Paper, it can be

drafted into tourism as it belongs more to touridimese subjects will then be examined

under tourism and hospitality as shown in FiguBdh the next page.
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Figure 3.3Tourism and hospitality comprises a variety of practical subject areas

Source: Compiled by the researcher

The rest of the subjects such as Environmentaln8ejeSocial Studies and agriculture
can be examined under General Paper, although setipns of Environmental Science
and Social studies will also be captured underisourand hospitality. Figure 3-3 also
highlights the individual areas of concentration éach subject that needs to be branded

into the curriculum.

3.9 Conclusion

This chapter presented a model on the developnieainoeducation curriculum for
primary schools on the one hand and developmesaigihinable tourism in communities
on the other hand. Education and training of toorig schools and communities
surrounding tourism resorts will enhance the dgualent of sound, responsible practices
of tourism management at the same time producingarmmentally conscious citizens
who are empowered to develop their tourism and ited&p industry viably. Therefore,

the development of a tourism curriculum for primagshool learners and significant
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tourism training for local communities are a prensge for further sustainable
development.

The next Chapter four presents the research metmpddhe quantitative and qualitative

approaches used in the study and their advantagesliaadvantages. The population,
sample, and sampling techniques used are statethandethods used in data gathering
for the current study are specified. Data colletiitstruments are specified together with
an explanation on how the collected data are aedlys
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CHAPTER 4

RESEARCH METHODOLOGY

4 Introduction
This chapter describes the research design andn#tbodology that will be used to

conduct this study. The chapter also specifiesrisieuments to be used in data gathering
and states the population and sample of the sflidly. methods for data collection are
presented identifying the subjects that will beoired in the data collection and the
sample size. Furthermore as a justification for tise of the chosen methodology is
presented the data collection instruments are itbestiras well as the advantages and
disadvantages of the methodology / approach toskd,wat the same time indicating the
relevance of the selected research instrumentsiséussion on how data are to be
analysed is ultimately presented.

4.1 Research Design

The research design is the overall grand plan dirfglthe procedures of data collection,
interpretation and analysis of the same. Kerlin@g€86: 300) describes the research
design as the blueprint for collection, measurenagit analysis of data made up of the
plan, structure and strategy of the investigatiorcenceived as to obtain answers to the
research questions and to control variance. The ptavides the schedule of what the
research process entails and the implications #ofital analysis of the data. The
structure is the configuration of relationships amgwariables of the study, whilst the
strategy spells out methods to be used to gathebanalyse the data. Emory (1985: 58)
expands on this definition and explains that treeaech design articulates the type of a
study and encompasses the methodology and procedykyed to conduct scientific
research for that study. He notes that the promesdeveloping the research design is as
follows:

0 major concepts or constructs to be used in theystteldefined;
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0 investigative questions are reviewed and brokenndimto second and third
level questions;
o the general direction of the research is made eled@o whether it is a survey,
an experiment, or some other design that is ¢hose
o the methodology is articulated;
0 data collection instruments are constructed;
0 a test is needed to assure that the design andureesnt specifics are
feasible for the purposes intended;
o a plan for the analysis of data needs to be drgwiand
o the final stage is made up of preparations of iipaostructions and other
arrangements to assure that data are collectexeeitiy.
Saunders, Lewis and Thornhill (2007: 135) make regfee to a variety of relevant
different types of research designs which compeseerimental, ex post facto, survey,
observation, case study, statistical, grounded rtheethnography, action research,

exploratory, causal, descriptive, simulation, cresstional and longitudinal designs.

4.2 Research Approaches / Methodologies
Methodology is merely a research approach formimgoperational framework within
which the facts are placed so that their meaning beaseen more clearly. Research
methodology is defined in two forms:
o It is identical to a research model employed by tbsearcher in a particular
project (Lather, 1992: 87); and
o It relates to the nature of the approach to a #tex@ and more abstract content
and perceives it in distinctive theoretical pridegp(Sarantakos, 1998: 33).
Saunders, Lewis and Thornhill (2007: 117) identviyp approaches to research based on
either a deductive (quantitative) or an inductivgiglitative) approach. In deductive
research, the researcher develops a hypothesishanddesigns the research in such a
way as to be able to test the theory. In induatesearch, the researcher first collects the
data and then, from the data analysis, develogseary. These two approaches form

frameworks with which a research can be concludeel,qualitative approach which
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utilises descriptive mode and the quantitative appn which applies statistical
inferences (Hammersley, 1992: 163). A third apphog@ritical methodology), entailing
Marxist and feminist research has been practiseshgnsocial scientists for some time
but has not been fully accepted in the social seeras a distinct, clear and independent
methodology of the level of the other two (Sarangkl998: 6). Since there are two
major research approaches, it is necessary to dageser examination of these two

approaches to enable the researcher to adopt amaapfor the current research.

4.2.1 Quantitative Approach

Duffy (1985: 225-232) describes quantitative reseaby the term positivism or
neopositivism that is derived from the early foraigesearch with origins in the natural
sciences such as biology, chemistry or physics Wesd concerned with investigating
things the researcher could observe and meassm@ne way. Cormack (1991: 140) adds
that the quantitative research approach is baseleoscientific method as applied in the
physical sciences fundamentally as a formal, objeand systematic process in which
numerical data are utilized to obtain informatidmoat the world. Burns and Grove
(2001: 26) reiterate also that this research amproa a formal,objective, systematic
process inwhich numerical datais used to obtairinition about the world. The
approach is employed to describe variables, exanelaionships among variables and
determine cause-and-effect interactions betweerahlas. Basically, it constitutes a
formal, systematic process in which numerical @aastatistically analysed. It describes,
tests, and examines cause and effect relationsbgsg a deductive process to test
theory from existing knowledge. The research ps@an be made objective and may be
repeated by other researchers being restrictedireyppositive phenomena. It attempts
to answer the what, when, where and how questibns.logical form of the theory is

deductive and the research results are either tectegected or modified.

4.2.2 Advantages of the Quantitative Approach
Frankfort-Nachmias and Nachmias (1992: 227) sunseathe advantages of the

guantitative approach as:
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o the approach has strengths in its precision oldabtheough quantitative and
reliable measurement stating the research probiearary specific and set terms;

o itis easier to control the approach through samgpdind design;

o statistical techniques employed by the approadwalibr sophisticated analyses;

o the quantitative approach is easily replicable;

o the approach helps in stating the research problevery specific and set terms
clearly and precisely specifying both the independad the dependent variables
under investigation;

o through the approach the researcher may followiyitime original set of research
goals, arriving at more objective conclusions,itgshypothesis and determining
the issues of causality;

o itis possible to achieve high levels of relialyilidf gathered data due to controlled
observations, mass surveys and other forms of i@dseaanipulations; and

o the approach leaves room which allows for longitatimeasures of subsequent

performance of research subjects.

4.2.3 Disadvantages of the Quantitative Approach
Sarantakos (1998: 42) argues that although the weagbrity of publications in the
leading peer reviewed journals worldwide employ g@ntitative methodology and the
positivist or neopositivist approach, there araumber of disadvantages emanating from
its use. He highlights that the quantitative apphoa
o fails to recognise that social phenomena existaowuttthere’ but in the minds of
people and their interpretations;
0 assumes that reality can be defined objectivelythatsubjective;
o places a lot of emphasis on quantitative measurembich fails to capture the
meaning behind social behaviour;
o employs the use of hypotheses that determine thesewf study at the outset
thereby restricting the options of questions anspoeses at the same time
blocking initiative and motivation of the researche
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0 restricts experience by directing research to vilhgterceived by the senses and
employing only standardised tools based on quabt#idata to test hypotheses;

0 neglects the distinction between appearance arehesf social events, whilst
assuming that appearance is reality;

o employs a theoretical perspective and a form ofaeh that supports the status
guo and existing power structures;

0 recognises that the research methods are more tampdhan the research object
and what is not approachable through quantitatahirtiques is insignificant as
guantity becomes more important than quality;

0 perceives reality as a sum of measured or measuattbbutes; and

o employs a technocratic perspective which seesdbearcher as an expert who
aims at discovering law-like generalisations, thedcket out experiences and

views of the researcher.

4.3 Qualitative Approach

Marvasti (2004: 7) notes that researchers workingthe social sciences such as
psychology, sociology and anthropology, are inteksn studying human behaviour
including the social world inhabited by human beirgd stand guided by certain ideas,
perspectives or hunches regarding the subject tmastigated. Benoliel (1985: 1-8)
extended on this aspect and described qualitatisearch as modes of systematic enquiry
concerned with understanding human beings and daren of their transactions with
themselves. Duffy (1987: 130-33) however, descrities qualitative approach as a
vehicle for studying the empirical world from therppective of the subject, not the
researcher. Qualitative research develops theoduchively. Explaining human
behaviour in measureable terms can be very difficoécause measurements give
information on how often or how many people behavea certain way but such
measurements do not adequately answer the “why'stoue Qualitative research
attempts to answer the question ‘why?’ Denzin amddln (2005: 3) using such terms as

interpretive, naturalistic, constructivist and eigraphic, contend that qualitative
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researchers study things in their natural settiagempting to make sense of social and

cultural phenomena.

4.3.1 Features of the Qualitative Approach
Patton (1990: 40) explains the features of qual#atsearch as:

0 a naturalistic inquiry which studies real worldusitions as they unfold;
an inductive analysis in which the evaluator is iensed in the details;
a collection of qualitative data for detailed dgstions;

a dynamic system with attention to process andgdran

one that assumes each case as special and unique;

o O O O O

having context sensitivity, placing findings in@ml, historical and temporary

context;

o involving empathetic neutrality with the researckeeking understanding of the
world rather than ephemeral objectivity; and

o grounded on design flexibility with the evaluatqrem to adopting inquiry as

understanding deepens.

4.3.2 Advantages of the Qualitative Approach

A number of advantages emanate out of Patton’sifeai1990: 40) of the qualitative

approach as follows:

o that of affording the researcher a more realistel Df the world that cannot be
experienced in the numerical data and statisticalyais used in quantitative
research;

0 since researchers do not have a predetermined miolateframework, the
qualitative approach provides an inductive andradive process of inquiry
between the researchers and the data enablingnttevering of phenomena of
interest as they emerge from informants;

o the approach provides a holistic view of the phemoaunder investigation;
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o the qualitative approach gives the researcher rtwimteract with the research
subjects in their own language and on their owmser

o it offers some descriptive capability based on priynand unstructured data that
can play an important role of suggesting possiglationships, causes, effects and
dynamic processes;

0 it becomes easier to gain insight into new form&mjwledge facilitated by the
more descriptive, narrative style employed by datlie approaches;

0 because of close researcher involvement, the @ssagains an insider's view of
the field enabling him or her to find subtletiesdaromplexities that are often
missed by the scientific, more positivistic engestiand

0 the researcher’s involvement also means that deganeediated through the

human instrument, rather than through inventogegstionnaires, or machines.

4.3.3 Disadvantages of the Qualitative Approach
Chadwick, Bahr and Albrecht (1984: 215) summaligedisadvantages of the qualitative
approach as follows:

o there is always the danger of departing from thgiral objectives of the research
in response to the changing nature of the contedsiog problems of
representativeness and generalizability of findings

o issues concerned with validity or reliability caddsy extreme subjectivity and
lack of consistency, arise because the researdreremploy different probing
techniques as the respondent can choose to tek smarticular stories whilst
ignoring others;

o the approach can result in the collection of megless and useless information,
which cannot be replicated nor generalised to attgne in a wider context than
the one under study with any confidence;

o the approach is very time consuming since the tieeglired for data collection,
analysis and interpretation is comparatively leggth

0 due to nature of the approach where the reseasstiers the personal sphere of

subjects, problems of ethics arise;
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o the researcher's presence, has a profound effettteosubjects of study and can
trigger problems of objectivity and detachment;

0 issues of anonymity and confidentiality presentpems, when selecting findings
derived from the qualitative approach;

o the viewpoints of both the researcher and partitgpahave to be identified and
elucidated because of issues of bias;

o there is a danger of drawing different conclusibased on the same information,
depending on the personal characteristics of theareher; and

0 investigations of causality between different reseaphenomena, become
difficult.

Having looked at the basic features of the reseapgioaches, it becomes imperative to

spell out the major differences between the respeeapproaches.

4.4 Differences between quantitative and qualitatie approaches

Hammersley (1992: 160-72) identified seven diffeen between qualitative and

guantitative approaches exhibited in Table 4.1welo

Table 4.1Perceived differences between qualitative and duadinte approaches

Feature

Qualitative approach

Quantitative approach

Qualitative vs. quantitative data

Qualitative data with less emphasis
on statistics; verbal and qualitative
analysis; feelings, values and
attitudes.

Quantitative data; mathematical;
extensive use of statistics and
emphasise quantification in the
collection and analysis.

Natural vs. artificial settings

Subjective; problematic; holistic; a
social construct.

Objective; simple; single; tangible
sense impressions; Nomological.

Focus on meanings rather than
behaviour

Normativism; value-bound inquiry.

Value neutral; value free inquiry.

Adoption or rejection of natural
science as a model, An inductive vs. a
deductive approach

Inductive; rejection of the natural
sciences model; ideographic; no
strict rules; interpretivist.

Deductive; model of natural
sciences; nomothetic; based on strict
rules; objectivist; positivism.

Identifying cultural patterns vs.
seeking scientific laws

Analytical or conceptual
generalisations; time-and-context
specific; Ideographic (understanding,
by doing in-depth research on a few
cases).

Inductive generalisations;
nomothetic statements.

Researcher’s role during data
collection

Active; knower and known are
interactive and inseparable;
Researcher actively involved in data
collection process.

Rather passive researcher role;
knower is separate from subject;
dualism; dichotomies, culture vs.
nature, subject vs. object, masculine
vs. feminine.

Idealism vs. realism

Non-deterministic; mutual shaping;
no cause-effect linkages.

Nomological thinking; cause-effect
linkages.

Adapted from: Hammersley, 1992, p. 160-172.
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It can be noted that whereas the quantitative agbros based on positivism which
perceives reality as everything that can be peecethrough the senses, the qualitative
approach is everything that is not quantitativewed by some as a supplement to
guantitative research and by others as its oppasitalternative. In essence, the two
methodologies are extreme positions of the sameintarm which have developed
distinct research techniques and modes of operafarantakos (1998: 47) emphasises
that whilst on the one hand the quantitative apgraalows quantification, hypotheses
measurement, operationalization as well as the afisstatistical techniques of data
analysis and computers, the qualitative approachthenother hand, draws on less
structured techniques of data collection and amglymaking use of participant
observation as the most common method of resebr@ssence, both approaches borrow

from and support one another.

4.5 Population of the study
Cooper and Schindler (2003: 69) define the poputatf study as the totality of all
elements under study. Meredith (1998: 441) argheas the population in any study is
very important as it determines how sampling isngdio be done and drives the whole
research methodology. The population of this sisddncompassing the following:

0 Curriculum Development Unit in Harare subject spksis (20);
Ministry of Education, Sport, Arts and Culture (Mae) Head Office (15);
Moesac provincial offices in Mutare and Bulaway0)(1
Ministry of Tourism and Hospitality Industry in Hae (35);
Ministry of Environment and Natural Resources irrata (5);
Environmental Management Agency in Harare (5);
Zimbabwe Tourism Authority in Harare Training Diva (10);

Zimbabwe Council for Tourism in Harare (2);

©O O 0O O o o o o

National Parks and Wildlife Authority in Harare, dfarn Highlands, Bulawayo
and Victoria Falls (25);

o Confederation of Zimbabwe Industry in Harare (3);
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Zimbabwe National Chamber of Commerce in Hararg (3)

Air Zimbabwe in Harare (2);

Zimbabwe Hunters Association in Harare (2);

Civil Aviation Authority of Zimbabwe in Harare (3);

University of Zimbabwe (5);

University colleges in Harare (10);

Primary Teacher Education colleges in Harare (5);

Zimbabwe School Examination councils in Harare (4);

Mutare, Nyanga, Bulawayo and Victoria Falls Pultyiésssociations (20);
Local community leaders in the Eastern Highlands \dictoria Falls (20);

Tour operators in Nyanga, Mutare, Bulawayo and &fietFalls (40); and

O O 0O O O o o o o o o o

Lodges and accommodation providers in Nyanga, Mutdumba, Bulawayo and
Victoria Falls (35).

The education sector consists of mainly officerfrthe Curriculum Development Unit
twenty in all, who are fundamentally subject spkstig engaged in drafting syllabuses for
the schools’ curriculum. Also targeted are senificers in the Ministry of Primary and
Secondary Education housed at the Headquartersararéi and provincial centres of
Mutare and Bulawayo. The rest are educationists fumiversity and teacher education
colleges in Harare and Bulawayo. The tourism anspitality sector are made up of
senior employees coming from the state organs,Zingbabwe Tourism Authority,
National Parks and Wildlife Management AuthorityiviCAviation Authority and Air
Zimbabwe. Coming from the private sector repredengs, are senior officers with the
Zimbabwe Council for Tourism, Confederation of Zmblwe Industries, Zimbabwe
Hunters Association, local community leaders, tayrerators and accommodation

providers in Nyanga, Harare, Bulawayo and Victéiadis.

The first cluster of the population is made up takeholders out of the Capital City
Harare, comprising the Ministries of education &marism, their related parastatals and
business council. Harare is the gateway to thetcpwith attractions that includes a city

tour where one can visit the National Museum, parént buildings, Snake Park,
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Mukuvisi Woodlands, Lake Chivero, Botanic gardemengenenge Sculpture Center,
MbareMusika and the National Heroes Acre amongrethHehas the biggest of the three

international airports in the country the other fv@ng in Bulawayo and Victoria Falls.

The second batch of the population comes out ofNy@nga District, tourism service
providers in the Nyanga region and the surroundicigpols and communities. Nyanga
lies in the northernmost part of the Eastern Higtifaregion of Zimbabwe along the
border with Mozambique. Much of Nyanga is withirethNyanga National Park, an
enchanting expanse of rugged hills, pine foreswteralls and clear-water rivers. It
boasts of the highest mountain in the country (Myangani) standing at 2593meters
above sea level and the Ziwa National Monument whsc being considered for the
world heritage site status for its historical sfgr@nce as it bears evidence of human
habitation since the Stone Age era. The distrisb dboasts of Zimbabwe’s highest
waterfall the Mtarazi Falls, the spectacular Pungdarge and the Nyazengu Nature
Reserve known for its proteas and other wild flavas well as its wildlife that includes
waterbuck, steenbok, kudu, wildebeest and occaéjotvao of the big five, lion and
leopard. Tourist activities include hiking, birdinghountain climbing, horse riding,
playing golf, trout and bass fishing among oth&hite water rafting is offered on the
Pungwe River. The National Park is surrounded byroanal lands including Honde
Valley with its tea, coffee and fruit estates makthe region an ideal place to research

into local communities and tourism development imilnd around the national park.

The third cluster comes out of Bulawayo,the indaktand business capital of the
country. ltis the second largest city in Zimbabwed as a well-developed tourist
destination. Attractions include the National Butaw Railways Museum, Natural
History Museum of Zimbabwe, Matobo Hills, Chiparigalildlife Orphanage, Nswatugi
Caves, Khamiruins and the National Gallery, busteelsby an abundance of middle class
hotels and lodges. It is the nearest large cityw@nge National Park. The Park is home
to the ‘big five’ which are the African lion, thefidcan elephant, the Cape buffalo, the

African leopard, and the white/black rhinoceros.

69



The fourth cluster comes out of Victoria Falls ord$#oa-Tunya (The smoke that
thunders), one of two world heritage sites, argualie world’s largest waterfall on the
Zambezi River at the border of Zambia and Zimbablvés one of the seven Natural
Wonders of the world.

The target population of this study is totalling02tade up of respondents working
mainly within the tourism and education sectors arelbelieved to fully understand the
dynamics of the tourism and hospitality industrg &aucation.

4.6 Sampling techniques for the study

A sample is a smaller, more manageable set of eltsm@ subset of a population of
interest under investigation intended to represeatpopulation under study (Saunders,
Lewis and Thornhill, 2007: 206). In contrast, asuis the total count of all elements in
a population. Sampling is preferred to a censuslse it costs less, produces greater
accuracy and results in greater speed of datactiolte(Emory, 1985: 276). Emory adds
that some elements of the population might notuagélable for investigation, due to their
geographical location. Sometimes embarking on auwemight result in the destruction
of the population itself such as the testing ofariat strength through pulling the product
or verifying the taste of a beverage by drinkingnmpling is the process of selecting
individuals from the population to be studied irclswa way that the chosen elements
represent the larger group and provide useful mé&tion on the population from which
they were selected (Emory, 1985: 276).

Probability sampling uses a randomisation procésdement selection to minimise on
bias and sampling error whereas non-probabilitypdizdgm methods are convenient and
purposive. Quantitative research uses more prababdmpling techniques as statistical
processes favour randomisation though qualitatesearch objectives are normally
satisfied by non-probability sampling techniquesiéfé there is no desire to generalise
findings to a population parameter, it is not ingiime that the sample be representative
of the population.
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This research will involve purposive judgementainpng on the one hand to select
respondents for the qualitative data collectiodus@r and systematic random sampling
will be used on the other hand to select resposdentthe quantitative data collection.
Factors influencing the choice of the sampling téghes are cost and time in respect of
gualitative data and representativeness of thdtsasurespect of the quantitative data.
The sample size of the study will be 152obtainedhfthe sample size tables available in
most statistics books(Krejcie and Morgan, 1970)e Thrmula used for calculating

sample size as given in the tables is as follows:

- XEENTP*(1-P)
(MEZ *(N=1)) + (X2 *P* (1-P))
Where:

n=sample size

X2 =Chi—square for the specified confidence level at 1 degree of freedom
N = Paopulation Size
P =population proportion (.50 in this table)

ME =desired Margin of Error {expressed as a proportion)

The desired confidence level is 95% with a mardirerwor of 5%. According to this
formula, having settled for an estimated populatd250 the calculated desired sample
size will be 152.

4.6.1 Data collection instruments
Research instruments are tools used for collectatg(Saunders, Lewis, and Thornhill,
2007).Examples include observation forms, intervisehedules, questionnaires and

interview guides.

The primary method of data collection for the cotneesearch will be in-depth and semi-
structured face-to-face interviews which involv&kiag open-ended questions, listening
to and recording the answers and then followingmith additional relevant questions.
Interviews happen to be among the most challengamg rewarding forms of

measurement. They require a personal sensitiviyagiaptability as well as the ability to
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stay within the bounds of the designed interviewt@eol. Face-to-face interviews have
long been the dominant data collection techniquéhénfield of qualitative research. In-
depth interviewing helps to probe beneath the sarfaprovides a means for soliciting
feedback and ensures a more holistic understarafitige interviewee’s point of view.
The researcher is close to the respondent androée o get wider responses out of the
respondents. The researcher also observed thendg=gs and their environment. The
collected data will be qualitative in nature. Aqgpitest interview was carried out with
colleagues to test the design of the interview guashd necessary amendments were

made to ensure the smooth sailing of the interviews

4.6.2 Data analysis

Content analysis will be used to analyse qualitatilata. Several attempts have been
made at defining content analysis from as far mcBerelson (1952: 18) who published
it as a versatile tool for social science and medsearchers. Nachmias and Nachmias
(1976: 136) describe content analysis as a tookavtiee content of the message forms
the basis for drawing inferences and conclusiomitathe content. Leedy and Ormrod
(2005: 95) define content analysis as a detailedl systematic examination of the
contents of a particular body of material for thegose of identifying patterns, themes or
biases. The data will be collected into an inventesampled for purposes of analysis,
coded, weighted and conclusions drawn in the namratf results. The advantage of
using content analysis is that, it enables a mdigctive evaluation made on the
impressions of the listener or researcher. Corgralysis is therefore, also considered as
an unobtrusive or non-reactive method of socisaesh.

Although qualitative data will be sought, any quiative aspects of data collection or

analysis that might arise during the process wvéllamalysed using statistical techniques
and the Statistical Package for the Social Scie(BBSS). The relationships between the
different variables under investigation will be el@hined and studied. Predictions can be

derived and conclusions drawn from the analysih@fcollected data.
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4.7 Delimitation of the study

The study will take place in Harare, Eastern Higbke Bulawayo and Victoria Falls.
Harare first cluster is where all the stakeholdésad offices are housed. The Nyanga
district and Bulawayo have also been chosen bedaegeare regions with great tourism
potential. Nyanga and Vumba form part of the Easkéighlands that have been declared
as some of Zimbabwe’s Wonders and will be develdpetier as a tourist destination in
the near future. Both are easily accessible by fmad either Harare or Mutare and enjoy
an excellent climate. Bulawayo and Victoria Falte avell developed tourism resorts

already enjoying visitation by international totsis

4.8 Conclusion

This chapter presented the research design anegdkarch approaches that will be used
to conduct the study. The advantages and disadyesitaf the different research
approaches were highlighted. It is noted that aigihoprincipally qualitative data will be
sought, both the qualitative and quantitative apphes will be used to conduct the study.
This enables the researcher to capitalise on metbgidal triangulation which mixes
qualitative and quantitative methodologies to altbe limitations of each approach to be
transcended by comparing findings from differentspectives.

Four clusters were identified, Harare, Eastern Higihs, Bulawayo and Victoria Falls
which form the population of the study. The samplethe study will be derived from
this population and face to face interviews will taried out and self-administered
guestionnaires will be distributed to the respomnsleGollected data will be organised and
coded for further analysis.

The next chapter (Five) presents the researchnfysdof the study.
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CHAPTER FIVE

EMPIRICAL EVIDENCE AND FINDINGS

SIntroduction

The previous chapter concentrated on methodologisaesbased on the research design
and the research approaches for the study. Inctiapter raw data collected from the
field is presented so as to provide the empirigadence and findings from the fieldwork.
The hypothesis ‘a holistic approach to tourism @tioa at primary school level coupled
with tourism training for communities would empowearners with the necessary skills
and zeal to formulate and implement an economicalstainable tourism development in
the school communities and later on as adults @&ir town local communities in
Zimbabwe’, is tested and discussed. Data presdrgsslwere collected in the pursuit of

answers to the aforesaid hypothesis.

5.1 Data Collection

Both primary and secondary data were collectedHisr study. This section presents an
overview of the data that were used, their collectind a summary of the findings.The
collected data were organised and coded for fudhatysis through the SPSS Statistics
data editor.The investigated sample of 145respdaderakes up 95% of the targeted
sample of 152 or 58% of the total population whishgenerally considered to be

representative of the targeted population as theyimaf error remains very small and

insignificant.

5.1.1 Resort areas under study from where the dataere collected
About 145 respondents were interviewed, whereby#those respondents were from
Harare, 33 from the Eastern Highlands in Nyanga,ak&u and Vumba, 30 from

Bulawayo and Matopos and 38 from Hwange and Viatéalls.The data were collected
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through observation, face to face interviews, tete® interviews, emails, unstructured
guestionnaires where respondents remained unaleilédr interviews or any

combination of the aforesaid instruments as presenh the previous chapter on
methodologies. It can be noted that most resposdmmistituting 30% were from Harare
which is conveniently poised for the researcher wlsm resides in the same city. The
Eastern Highlands, Bulawayo, Hwange and VictorifdlsFare major tourist resorts in

Zimbabwe where the rest of the research was caouedFigure 5.1 below presents the
resort areas where raw data were collected andigebution of the respondents from

whom the data were collected.
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Figure 5.1: Distribution of respondents based on location of their
workplace

5.1.2 Demographics of respondents

Figure 5.2 on the next page reveals that out otdted of 145 respondents interviewed
for this study, there were only slightly more psathan females 75 and 70 respectively.
Although at most workplaces in Zimbabwe, men gyeatithumber women especially in

the fields of management, this does not seem tbhéease in the tourism, hospitality and

75



education sectors. As a result the study respats®®nstrate a good gender balance. In
terms of percentages this means that 52% of thponelents were male as opposed to

48% who were female.
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Figure 5.2 Distribution of respondents by sex

5.1.3 Distribution of respondents by work experiene

In order to secure interviews in the various tadetompanies and government
ministries, the researcher had to rely on prioroapments with the interviewees and as a
result more success was achieved with the moreriexyged workers who comprised the
prime target segment as shown in figure 5.3 onnisd page. Over half (52%) of the

respondents had served their organisations for ri@e five years with 23% having

worked for two to five years and 26% constitutingrikers who had been with their

organisations for less than two years. The majaoitythe respondents therefore are

experienced workers within their organisationairfeavorks.
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Figure 5.3 Distribution of respondents according to experience in the workplace

5.1.4 Distribution of interviewees by their level beducation
Figure 5.4 below shows the distribution of the msgents by their level of education.

807

407 53%

Ho of Respondents

34%

207

14%

T T T
Up to Secondary Up to Degree level Attained Higher
Education Degrees level
Level of Education

Figure 5.4 Distribution of respondents by level of education
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The targeted population comprised a lot of pubéctasr officials and as a result the
education levels of the respondents were very hugh very few interviewees not

holding university degrees. As a matter of factitequa substantial number of them,
34%of the respondentshad accomplished Graduatentyadbr completed higher degrees
whereas just over 52% had first degrees with tls¢ 4% having attained education

levels of up to secondary education or higher.

5.1.5 Positions of respondents in their organisatis

The distribution of respondents by their position their organisations is shown in
figure5.5 below.The figure shows that 28% of thepmndents belong to the top
executives’ level in their organisations. These @s® the people with higher levels of
education in the same organisations. About halthefn, (48%) were from the middle

management level while the rest, (24%) were froenatiministrator or shop-floor level.
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Figure 5.5 Distribution of respondents by their posttion in their organisation
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5.1.6 Industry sectors of the interviewees

Figure 5.6 below shows a third of the respondentsstituting 32% from theeducation
sector, whereas just over 23% were picked fromhtigpitality sector with the remainder
having been chosen from tourism related organisstih7% tourism authorities, the tour

operations sector 20% while 8% came from commusiitie
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Figure 5.6 Distribution of respondents according to the industry sector of their organisation

5.2 Areas of research study
In order to meet the objectives of this study tbgearch sought to find answers to four
major questions:
0 How are schools and local communities sanctionethabthey reap maximum
socio- economic and cultural benefits out of theegnated and multiple uses of

natural resources within their locality?
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o What brainstorming needs to be done to arrive ablgi institutionalisation and
regulatory guidelines in respect of contracts andkmg relationships among the
public sector, private operators, local governmesthools and local
communities?

o How should the eco- and cultural tourism’s impaots schools and local
communities be identified and how must the restltaegative impacts be
minimised?

0 How should local communities on issues of enviromt@e management and

marketing of local tourism productsstrengthen arodget their cultural roots?

5.2.1 Socio economic and socio cultural benefits be reaped out of tourism

Asked about the local communities possibilities feaping maximum benefits out of
their natural resources without damaging or demietihe resources themselves,
respondents emphasised as presented in figure eBow lthe need for strengthening

tourism education and awareness 25%, reinforciagiie of renewableenergies in

Education and awareness™] I/@
Use of renewable energies™] I/
Revenues and investments™| L

Environmental conservation™ |
Farticipation and Involverment |
Legislation] | -
Mo Beneﬂts—:ll

T T T T
a 10 20 30 &0

Ho of Respondents

Figure 5.¥ Possible community benefits to be repead out using
natural resources for tourism
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tourism investments 20%, underpinning the need @&m @evenues through tourism
operations 17%, laying emphasis on appropriatesletpn 17% and highlighting issues
related to environmental conservation, protectiomd g@reservation 14% as well as
participation and involvement 13%. However, some 4%the respondents were
contended that there were no benefits to be reapedf tourism by local communities
because they felt that ‘communities are never nmegmily involved in tourism while
tourism itself is not an industry and earnings freporting activities, business meetings
or conventions should not be credited to touriswetigpments’.

5.2.2 Quality of primary school education in Zimbalwe in respect to tourism
Respondents were asked to express their opinicheoquality of primary education in
Zimbabwe in as far as tourism developments wereaoed. They were supposed to
base their responses on the availability and usa ebherent sustainable education
policy. Figure 5.8 below shows that 50% of the oegjents were agreed that

Good and
adequate primary
education policy
25%

A0% Mo viable long
term policy on
primary education

Satisfactory primary
education provision

Figure 5 8 Does Zimbabwe engage a viable primary
education policy?

Zimbabwe does not have a viable long term polieyntework on education and training
which addresses the current socio-cultural, ecooopulitical and environmental

concerns of the country. The rest were dividedyifty with one quarter of the
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respondents (25%) expressing satisfaction with eban of aspects relating to the
education policy albeit advocating for a belatediiculum review and the other quarter

(25%) expressing satisfaction with the primary edion provision.

5.2.3 Suggestions for the primary school curriculunsubjects
According to the current primary school curricululmarners are examined in the core
subjects, (English, Shona, Mathematics and Contnthe seventh grade. Figure 5.9

below shows respondents' suggestions regarding gugects they felt should be

Environmental Science= l 30%

Geography=] |
Tourism and Hospitality =] 15%
Social studies—]

Art and Cutture]

Wildlife Managemernt-] 7o,

Religious anc Maoral Ecucation |
Home Economics-]
i

Physical Education/Sport=|

No of Respondents

Figure 5.9 Recommended primary school subjects for schools in
resort areas and among communities

included in the primary school curriculum in adalitito the existing aforementioned four
core subjects. A number of these subjects aredireecluded in the General Paper or
Content mentioned above. A third of the respond@@a%o) wanted to see Environmental
Science included as a subject for primary schdgéography got support from 20% of
the respondents while Social Studies, Art and Calaind Wildlife Management received
relative support from 7% to 10% of the responde@ther subjects trailed behind with
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Religious and Moral Education getting 4%, Home Eouoits3% and PhysicalEducation

incorporating Sport 3% of the support.

5.3Institutionalisation and regulatory guidelines @& contracts

In order to arrive at some viable institutionalisatand regulatory guidelines in respect
of contracts and working relationships among thélipusector, private sector, the
tourism and hospitality industry operators, locabvgrnment, schools and local
communities, the researcher engaged himself in dora@storming sessions with the
respondents to enable him formulate some worthwiniliglelines. These hinged upon
examining investment opportunities in industry ahd working relationships among
these players. The researcher also relied on Isisreéition of the prevailing conditions in
the resort areas where the research work was daou¢ along the Harare, Mutare,

Nyanga highway and the Harare, Bulawayo, Victoaisthighway.

5.3.1 Investment opportunities for communities in he tourism and hospitality
industry in Zimbabwe

Asked to say what they perceived as areas withtenpal for investment opportunities
within the tourism and hospitality industry in Ziadwe, respondents came up with a
wide assortment of possibilities as presented garé 5.10 on the next page. About a
quarter (24%) of the respondents professed thastment opportunities within the
tourism and hospitality industry lay within the nagement of conservancies in the

country.Over 21% presupposed that opportunitieg wetour operations. Prospects
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Figure 5.10 Investment Oppartunities for Communities in the
Tourism & Hospitality Industry

in the accommodation sector were avowed by 17%eféspondents even though 10%
buttressed investmentscatering for Meetings, IneesiConventions and Exhibitions
(MICE). Sport was supported by 7% of the respatgind Music, Art and Drama were
propped by 6%. Surprisingly, some 4% of the respatglbelieved that there were no
investment opportunities at all existing within tteurism and hospitality industry in

Zimbabwe.

5.3.2 Working relationships between the rural commaities and the tourism and
hospitality industry operators

Respondents were dared to describe the kind of ingnielationship between the rural
communities and tourism operators that could emdamand promote responsible
tourism.Figure 5.11 on the next page presents ythestof relationships between the

communities and the operators that would enhanvtabde development of the industry.
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Figure 511 Communities contracts and relationships with outside corporates and investors
into the tourism and hospitality industry

A third of the respondents (32%) would like to sektionships with locals within the

vicinity of the tourism resorts favourably employedtourism operations. Education for
communities took up second place with 23%. Follgvilose behind at 19% was
sponsorship and corporate responsibility on thé @atourism operators. Public private
sector partnerships got thumbs up from 14% of #spondents with the rest proposing
arrangements based on consultations 9% and comymumriership of resources as the

last resort coming from 4% of the suggestions.

5.4 Eco- and cultural tourism’s impacts on schooland local communities and how
the negative impacts can be minimised.
Questions were also asked as presented in thewfoljo section with a view to

establishing and identifying eco- and cultural ter's impacts on schools and local
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communities and how the resultant negative impastsnating thereon could be

minimised.

5.4.1 Focus of primary school curriculum

At the outset a question was asked whether thecalum laid too much emphasis on
academic or manual and industrial education. Tlea idas to ascertain the level of
emphasis on manual and practical subjects whicle lsagreater bearing on eco- and
cultural tourism’s impacts on schools and local oamities.As shown in figure 5.12

below, a large percentage (58%) of the respondegreed that the primary

Curriculum has more
practical orientation

Curriculum lays too
much emphasis on
academic education

Curriculum covers
academic, manual anc
incustrial education

Figure 5,12 The primary school curriculum is too academically orierted than
manual or industrial

school curriculum laid far too much emphasis ondaoaic education even as 37%
viewed the curriculum as balanced covering bothdecac and industrial education.

Only 5% regarded the curriculum as having a pratba@s.

5.4.2 Traditional ways of management and preservain of biodiversity

Asked to cite any traditional forms of wildlife meagement and biodiversity protection
that can be incorporated into a primary schooliculum to enhance the development of
eco-tourism, 35 of the respondents chose the us®teins as an effective tool for
wildlife protection and preservationas shown irufigg5.13 below. Some 24 respondents

cited the traditionally recommended ways of pratertwildlife areas and preservation of
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virgin land as an effective tool. The idea of falding the hunting of calving animals was
cited by 20 of the respondents. Methods of coltertild fruit were another tool used to
protect plant life as highlighted by 13 of the r@sgents. Some 12 members of the
respondents argued in favour of respecting andepregy wetlands which are

traditionally considered to be sacred. Eleven redpatsquoted traditional

40

30+

209

Mo of Respondents

10+

Figure 5.13 Traditional norms that enhance protection and preservation of
fauna and flora

permaculture and conservation farming while eigrgpondents stated non-destructive
fishing methods traditionally practised by commigsit Seven respondents appraised
traditional honey collection methods at the sammetias five who recommended

revisiting religious beliefs mentioning in partieu) that snakes suffered human attacks or
being killed as a result of the biblical ruling thRedam was advised to crush the snake’s

head at every encounter as punishment for coniregiie devouring the forbidden fruit.
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5.4.3 Challenges facing local communities in impleamting tourism

Respondents were asked to highlight the challefagsg local communities when they
manage their environment vis. a vis. tourism dgwalent and the preservation of their
culture. In response, a large percentage of theoreients (23%) as revealed in figure
5.14 below, showed concern about the imminent codmmsation of the host
communities’ culture triggered by the advent ofritem. They feared that the social
fabric faced the danger of being destroyed by stsiand operators in their quest to make
money out of observing and staging cultural agasit

Commaoditisation of culture=] 23% ‘

Sourcing renewahle energy resources™| 17% |

Decrease in environmental quality and_] 135
land degradation

Appropriate curriculum for education— 13%
Lack of finance and need for capital | 12%
reS0Urces

Poorly defined ownership of land and_|
natural resources

7%
Looking up to tourists and_] 79,
demeonstration effect
Unbalanced and exploitative_| 45

partnerships
[
%

Coping with drought and natural_2
disasters

Mixing tourism & religion={2%

T T T T T
10 20 30 40 30

Ho of Respondents

[=]

Figure 5.14 Local communities challenges in implementing tourism and
hospitality operations in their vicinities

Over 17% were more worried about the lack of rerdevanergy resources and how this
could adversely affect the development of tourishemcommunities cut down trees to
provide wood energy for cooking. In addition woodrwngs for sale to tourists
encouraged the cutting down of trees, a practicectwitalls for the immediate
implementation of tree planting programmes to a@edatastrophic degradation of the

environment.
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A decrease in environmental quality and land degfrad was also a major apprehension
for 13% of the respondents even though the sameepege worried more about the
development of an appropriate curriculum which added tourism and environmental
issues whilst 12% cited the intermittent lack afaince and capital resources as serious
challenges. Poorly defined titles to ownershipafd and other resources of fauna and
flora was cited by 7% of the respondents as a mejailenge although the same
percentage feared the demonstration effect whichldvbe the leading factor causing
moral decay of the social fabric within the comntiesi. The demonstration effect would
set in when the youth copy consumption patterngisifors and emulate the tourists as
role models. The rest of the respondents broughtthgpissue of unbalanced and
exploitative partnerships (4%) and coping with natalisasters (2%) or mixing tourism

and religion (2%) as further challenges facing camities in tourism prone regions.

5.5 Empowerment to enable environmental managemeand marketing of products
S0 as to strengthen cultural roots.

Questions were also asked in an attempt to edtalslisvay forward in terms of
environmental management by communities and how toeild be empowered to be
more effective in their endeavours. To enable conities to fully exploit economic

benefits derived from tourism, they needed to natier wares effectively.

5.5.1 Creation of a responsive curriculum for toursm and hospitality management
Respondents were asked to explain what needed tloiie to ensure that the primary
school curriculum was responsive to the needsefahour market and prepared learners
for the world of work in the tourism and hospitalindustry. At least 27% of them
advocated for introducing Tourism and Hospital$yaaseparate subject at primary school
level. Some 12% wanted to introduce subjects trexewelated to tourism while 10%
suggested that primary school teachers be trainethe teaching of Tourism and
Hospitality as a subject. AlImost an equal numberespondents (9%) wanted to see an

active interface between industry and schools git@iudent and learner excursions to
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Resort areas. There was also a suggestion thatadedamostly from respondents
attached to the CDU in Harare, to merge Tourism ldodpitality with a new subject

under review called Design and Technology. SomesGggested that there was need for

Curriculum review Merge tourism with design

Interface with industry - ' technoloav
school tours )
\ER /

Do nothing on
tourism - only basic
subjects at this

primary level f’

&
Introcluce practical

subjects
Train tourism teachers

Introduce tourism and
hospitalty as a
subject

Introduce independsnt
touriem subject areas

Figure 5.15: Steps towards the creation of a reponsive curriculum to the
tourism and hospitality industry labour market demands

a curriculum review and with that having been tuséid, things would fall into place. It

is however clear from figure 5.15, that quite @yéapercentage of the respondents (21%)
said that no Tourism and Hospitality subject shdagddntroduced to students at primary
level as they should concentrate on learning tteech@ore subjects of English, another

language, Mathematics and Content at this level.

5.5.2 Marketing tools for communities’ tourism andhospitality products

Respondents were asked to suggest ways that woaldeslocal communities to market
their wares and artefacts effectively. Figure Soh@he next page shows over 29% of the
respondents advocating for the use of electrontt @it media for the marketing of
artifacts and wares targeted at the tourist maskele 26% of the respondents preferred
localised fairs and exhibitions. Government asdigpeogrammes at marketing were
proposed by 21% of the respondents as 14% of tgonelents suggested use of the
internet and connectivity. This obviously pose®@osis challenge as connectivity is still

low in the resorts and tourist zones of Zimbabwee flest of the respondents
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Integration and linkages

Government assisted
marketing

Internet

{ Localised fairs and
exhibitions

Electronic and print
media

Figure 5.16; Suggested marketing tools for local communities tourism products, wares
and artefacts

recommended working together with partners or stomas of linkages arising out of

franchising and contracting services to boost pcocharketing within the communities.

5.5.3 Incorporating Information and Communications Technologies in tourism and
hospitality

Respondents were asked how information technolagiekl be used to support effective
education in computers, music, dance, home ecomsorsjort, arts and culture. The
responses presented in figure 5.17 on the next phges that nearly a third of the
respondents (32%) granted that information techmetocould be used to back up e-
leaning of tourism and other subjects with justra®8% of the respondents saying that
they enhanced sharing and development of ideasciefipethrough social networks.
Some 14% of the respondents named the use of eamailenhancement of performance
as a major benefit to be derived from informati@chinologies while 9% of the
respondents alluded to theidea of the popularitinfsfrmation technologies backing up
popular play tools for learners. Some responddi®ts) {dentified the role of information

technologies in promoting music and preservingucal. The rest of the respondents
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(4%) mentioned the help of information technologies adapting to new markets.

Another 4% of the respondents declaredthat infdonaechnologies buttressed

(5]
T

40

Ho of Respondents

[
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1

Figure 5.17 Implications of incorporating information and computer technologies into
the tounism curriculum

further the research and internet use while anotberof the respondents talked about
information technologies’ support for stimulatimgéestment in computer hardware. The
last 4% brought up the issue of information techgm®s’ aid in the provision of new

payment methods for services offered.
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5.6Conclusion

This chapter presented the research findings theae veompiled from the raw data

collected from the four research clusters of Har&astern Highlands, Bulawayo and

Victoria Falls which constituted the populationtbé study. Although data were coded
and their frequencies presented in the graphicasgmtations in this chapter, a lot of
gualitative data were also collected and would beduin the next chapter on data
analysis. The next chapter (six) will present aalgsis and discussion of the presented
findings from the primary data sources.
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CHAPTER SIX

ANALYSIS AND DISCUSSION

6Introduction

The previous chapter (five) concentrated on thegation of the research findings that
were compiled from the raw data collected in foesearch clusters of Harare, Eastern
Highlands, Bulawayo and Victoria Falls which conggd the population of the study.
This chapter provides an interpretation, analysid discussion of the findings and the
build-up to the recommendations from the studya Ibid to reinforce the quality of the
presentation, content analysis was carried outgu#iie Atlas.ti qualitative analysis

software.

The greater part of the analysis covers four majeas of investigation namely:

o how schools and local communities could be instinglised so that they reap
maximum socio-economic and socio-cultural benddits of the integrated and
multiple uses of natural resources within theialdges;

o the identification of informal and regulatory guides in respect of contracts and
working relationships among the public sector, gev operators, local
government, schools and local communities;

o the establishment of the eco-tourism and cultusalism’s impacts on schools
and local communities and how the resultant negaithpacts could be mitigated;
and

0 brainstorming on issues related to environmentatagament and marketing of

local tourism products within communities.

6.1 Ways of maximising socio-economic and socio-tudal benefits out of tourism
for schools and local communities
One of the major objectives of the researcher wasnd out how schools and local

communities could reap maximum socio-economic amibscultural benefits out of the
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integrated and multiple uses of natural resouradsmtheir locality. Literature reviewed

established that genuine proprietorship of nattgaburces is necessary if communities
are to effectively manage these resources. Nevesthein order to facilitate and enable
communities to take up ownership of community ptgeit is essential to empower the
communities, allowing them to reach a position tkatbles them to manage their

resources optimally.

6.1.1 Education and awareness campaigns
There is need to educate and train communitietiaothey can perform efficiently and
effectively. Respondents emphasised the need fengthening tourism education and
awareness. Through tourism education and consernvatdwareness campaigns,
communities can be encouraged to employ best peactihich include use of renewable
energies, judiciously investing into tourism vemlsyr cautiously participating in the
drafting of tourism legislation and protecting, $@eving and conserving the
environment. Even those respondents who argued ¢baimunities were never
meaningfully involved in the running of tourism \eres were in a subtle way admitting
that there is need to educate the local communitidsasures identified through
respondents include:
0 community education on tree planting ventures tabénregeneration of forests
and vegetation;
o the use of totems within communities as an effectool for wildlife protection
and preservation;
o the employment of traditionally recommended way9iaftecting wildlife areas
and preserving of virgin land;
o forbidding the hunting and killing of calving anifea
0 encouraging non-destructive methods of collectitld fwuit;
0 raising awareness towards respecting and presemiagands traditionally
considered to be sacred,;
0 practising permaculture and conservation farmimgughout communal lands;
o employing non-destructive fishing methods in lakksns and rivers;

o0 bee-keeping while engaging sustainable honey-dalemethods;
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0 revisiting some controversial religious teachingst tmight lead to adverse effects
on biodiversity like the killing of snakes; and
0 exploiting upcoming events and new forms of tour@mh as religious tourism to
invest in accommodation and conference facilities.
All the above are issues that should be incorpdrati® the primary school curriculum in
the syllabus for the subject (Tourism and Hospytplto ensure that socio-economic

benefits are reaped out of engaging tourism deveops.

6.1.2 Ownership of natural resources

Besides the issue of education and awarenessweiéterature also brought up the
challenge of ownership of resources (Figure 5.1 distribution of benefits (Figure

5.7) out of tourism ventures. Respondents on thHeerohand came out strongly
advocating for measures that mitigate on envirorteledegradation raised through
education as well as through economic incentived s1$ local employment sponsorship
of projects that empower communities and publio/gte and community partnerships.
The respondents argued that considering localduftmative positions of employment

could instil a sense of responsibility towards iswr ventures and ultimately translate
into responsible behaviour towards the environm&he strong emerging feeling was
that the communities themselves ought to encouaagaimed ways of handling trees
and forests that do not cause harm or degraderdes, tfor instance fruit collection

methods that leave the trees intact as cited itioseb.4.2 probing traditional ways of

management and preservation of biodiversity. Soeople cut fruit trees when collecting

fruits or others use stones to fell the wild fruits

It emerged from the interviews that respondents aédieved that ownership of resources
by communities could be enhanced through the getiinof breeding conservatories for
wild animals that are consumed by human beingsivAngpercentage of those animals
would then be released into the wild once estaitisio be able to survive on their own.

Some of the animals could be kept in sanctuar@sedo schools for education purposes.
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Respondents advance that instead of attracting vadiimes of low spending tourists
through the implementation of the “Look East Pdliop tourism, it would help to boost
domestic tourism by making it a policy that comgansanction a given number of days
to be taken as holidays by their employees andatstemcourage that school fees include
an allowance for taking out a compulsory numbedays of holidaying for learners at
places of tourist interest in Zimbabwe. There wgmopositions (Figure 5.13)
encouraging schools and communities to plant treesgeneral and to adopt
environmental slogans such &sr‘every tree cut, one needs to plant two treeswsater
them until they can survive on their ow®thers even went further to propose that at
every home, school, church and workplace learneidscammunities ought to assume a
culture of planting both wild fruit trees and camfgorary fruit trees, ordinarily grown in
orchards to boost the environment and routine tertidl needs. Projects could be
invigorated that encourage multiple wildlife consgion by schools and communities,
encompassing chicken raring combining guinea foavid ostrich, fish and crocodile

breeding, bee-keeping, rabbit raring among others.

6.1.3 Curriculum review

Respondents were of the view that the current aulim review should give the

education fraternity, an opportunity to realisettbactors of the economy contributing
strongly to the GDP like agriculture, mining, maaxctiiring and tourism should all be
introduced from primary school level through thad@ng of related subjects. In this way
communities would be geared to tackle any empowetrnesues related to socio

economic development.

Responding to questions related to the qualityrish@ry education in Zimbabwe insofar
as tourism developments were concerned as showigune 5.8, the respondents were
agreed that Zimbabwe does not have a viable lomg p®licy framework on education
and training which addresses the current socias@llt economic, political and
environmental concerns of the country. This positsupports the idea expressed

elsewhere by respondents that they would like eoraere locals within the vicinity of
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the tourism resorts favourably employed in tourieperations. The position further
echoes the notion shown on figure 5.12 that thebdlmve school curriculum laid far too
much emphasis on academic education. Consequeesigpndents were backing up a
school curriculum with more emphasis on manual prattical subjects which have a
greater bearing on eco- and cultural tourism’s iotpan schools and local communities.
They raised the concern that the curriculum dodspnavide for in-depth coverage of
tourism and hospitality issues except for skeletaitent on historical sites. Practical
oriented subjects such as Environmental Scienceg@phy, Social Studies, Art and
Culture, Wildlife Management, Home Economics and/dttal Education integrating
Sport also found favour with the respondents whotexeded that the content on the
subjects could be refined to show their practied¢vance to jobs in the tourism and
hospitality sector. Moreover in the current setilngre is very little by way of practical
skills included in the existing curricula that dested at Grade 7 and respondents believe

that such a stance shows a general disregardduostnal training and job creation.

According to the current primary school curriculul@arners are examined in the core
subjects, (English, Shona, Mathematics and Contn@rade 7. The practical subjects
(Environmental Science, Geography, Social Studi@dsi and Culture, Wildlife
Management, Home Economics and Physical Educdtiguré 3.3) could be examined
under Tourism and Hospitality. Incidentally, resgents suggested that areas with a
potential for investment opportunities within theutism and hospitality industry in
Zimbabwe included the management of conservanaigbea country, tour operations,
prospects in the accommodation sector and invessneatering for Meetings, Incentives,
Conventions and Exhibitions (MICE). Other sectaltseit receiving less support were

sport, music, art and drama.

Although some respondents did not recognise sparism as part of the tourism and
hospitality industry, reviewed literature identdighree domains of sport tourism and
these are:
» active sport tourism, which refers to people wlawvét to take part in sport (Hall,
1992);
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» event sport tourism, which refers to travel to madporting events; and
* nostalgia sport tourism, which includes visits pmigs museums, famous sports
venues and sports themed tours (Weed and Bull,)2004
Physical education and sports in primary schoolslevoender the following twofold
advantages to the learners and communities:
» health benefits for those who take part; and
» research and development for various forms of spespecially the indigenous
varieties.
Making reference to the introduction of subjectshwva practical orientation, examples of
the National Foundation Courses written at “O” Llewere cited with a recommendation
to emphasise the importance of sport, music, daads, and culture in the primary
school. It was further mentioned alongside thisenmefice that the current National
Foundation Courses should be given an “O” levelstan order to enable one to use it to
eventually pursue a higher qualification: diplorhggher national diploma; or degree in

technical vocational, business / commercial studies

Further comments on curriculum review dwelt on mgwendations encouraging
developing e-learning software (figure 5.17) toecdbr education using computers on
music, dance, home economics, sport, arts andreulRespondents expressed the need
to resuscitate the Zimbabwe Literature Bureau fmerm local publishers to write and
print education materials locally. The Literatureir8au is credited with promoting
indigenous languages development which constitogée pillars of basic learning and
positive cultural development. Once revived, therdawx could also spearhead the
development of drama, visual and performing artspEasis was also given to the
grooming of budding artists in practical areas vgiiecial emphasis on tourism teaching
and learning materials. What the authors would rieedb would be to collaborate with
the Curriculum Development Unit (CDU) to enablenth use the CDU syllabuses to

guide them in their writing and publications.
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6.1.4 Incorporating the learning domains of Bloom’'sTaxonomy of Educational
Objectives and Possibilities

Reviewed literature reveals that Bloom’s Taxonorh¥ducational Objectives is widely
used to develop schools curricula, normally incoaging aims commonly written in the
form of(Bloomnet al,1956):

o affective domain which refers to aspects of humawetbpment embracing non-
cognitive,emotions, aesthetic sense, attitudes, values,fbalelthe spectrum of
value systems;

0 cognitive domain which refers to the recall or gmtion of knowledge and the
development of intellectual abilities categorisetbKnowledge, Comprehension,
Application, Analysis, SynthesiadEvaluation and

o psychomotor domain which contains aspects of lagrnassociated with
movement and skill demonstration and integrates dbgnitive and affective
consequences with physical performances.

Basing on Bloorat al (1956)'s cognitive, affective and psychomotor damaschools
prepare learners and educate them to accept th@al sesponsibilities as members of a
democratic society. Furthermore, learners acqui@mvedge and develop skills, values
and attitudes which will enable them to contribtdesociety as active, informed and
confident citizens. When asked to explain what sdedbe done to the primary school
curriculum to be responsive to the needs of thedalmarket and to prepare learners for
the world of work in the tourism and hospitalitydirstry, respondents advocated for the
introduction offourism and Hospitalityas a separate subject at primary school level or
settle for subjects related to tourism in practfoain. They even went on to suggest that
primary school teachers be trained in the teaclihdourism and Hospitalityor its
related disciplines to be taken as examinable st®hj&hey were adamant about the
inevitable active interface between industry anttbsts through pupil, learner or student
excursions to resort areas. Another demonstratidheoimportance of incorporating the
psychomotor domain in the primary school curriculismthe proposed assimilation of
Tourism and Hospitality with a new subject undewviee called Design and

Technology’
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Respondents reiterated that a learner-centredcalum provides a basis for personal
fulfillment and prepares learners for coping wibday’s dynamic changing environment.
Such a curriculum also provides a basis for enlmanttie learners’ future employability.
As a result, respondents agree with Castles anditeng1983) that, it will not be

appropriate to presume that a subject should hgaca in the school curriculum simply
because it represents a traditional academic diisejpmparts specific knowledge and
skills or develops a set of key employment relatesmpetencies. Rather, the
justification of its place requires a clarificatioh how it contributes in both general and

distinctive ways to the personal development offlees and society.

If the apparent concern of a school is to devetogliage, mathematical, scientific and
other academic and vocational abilities, and if¢hise no comparable study of culture,
language, art, music, traditional customs, touramd hospitality, then the absence of
attention to these areas can alert young peoptdhhbee is no educational interest in the
way they perceive their environment, their heritagel ultimately their visitors. The

perception is that the environment, heritage arsitors management can take care of

itself, or it will happen incidentally while theeal' education goes on.

6.2 Informal and regulatory guidelines among the phlic sector, private operators,
local government, schools and local communities

One of the major objectives of sustainable tourisito ensure that tourism development
brings a positive experience for local people, amgst of industry and the tourists
themselves (Wight, 1993; Honey and Gilpin, 2009wWdee and Mubaya,2012). These
scholars postulate that sustainable tourism impésponsible tourism that is sensitive to
its environment or surroundings. As a result theiyped the term ecotourism to this kind
of development. The researcher established thatonelents supported tourism and
hospitality industry developments that are sersitiot only to the tourism environment
and biodiversity but also to the local culture aratlitional norms and ways of living.
They hailed the use of information and computentetogies (figure5.17) as the panacea

for advanced e-learning, investments into compb&dware and internet use although
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they had serious concerns related to the use ddlsoetworks and unfettered access to

classified or unsuitable information by young lesam

Reviewed literature revealed that way back in 196& Rhodesian government
introduced what they designated F2 secondary sshogbrovide selected learners who
had failed to make it to the traditional secondsehool, with an education supporting
largely the practical oriented semi-skilled labauthe economy. In contrast the normal
secondary F1 schools were more academically odeBtering interviews, the researcher
probed the idea of introducing F2 schools at primé&vel. In their responses

interviewees raised the problem of stigmatizatiéely to emerge besides arguing that
learners at primary school level are too young amall to cope with the challenges
brought about by the practical work.

Ministry of Education records show that an attemapteintroduce practical subjects at
secondary level was made after independence in W&0 the Zimbabwe government
introduced a pilot project known as the Zimbabweurteation for Education with
Production (ZIMFEP). The much advertised programmas dubbed Education with
Production but it inadvertently failed to garner support apgntly due to stigmatisation.
Resistance to this system of education also caam firessure groups lobbying against
the perceived exploitation of learners through cchdbour as well as the widespread
teachers attitudes against the practice which tenftustrate the idea. The notion of
‘Education with Productionwas perceived to be appropriate for developingcgdised

skills but it proved to be too expensive to undextaiably.

Although there was repeated allusion of the needjuard against specialisation at
primary school level under the pretext that, leesrghould be exposed to the general
education as a base for future specialised trajirppagadoxically it became apparent that
it is at this level where technical/vocational |di§ ought to be introduced. Learners at
primary education level should be able to chooséb@rstreamlined among availed
technical, vocational, business/commercial and ewéal career paths. It should not be

policy that technical or vocational education ifecéd to those who have failed Grade 7
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or Form 4 only, because this leads to stigmatiatihich became the case with the
previously introduced F2 stream resulting in thisitegy being regarded as a ploy to

keep the black child down and uneducated.

It would be prudent for Zimbabwe to introduce picalt oriented subjects at primary
level but such a move calls for the involvemenpafents and their traditional leadership
in crafting the curriculum. The local leadershipgll be drawn into planning the use of
resources, the cutting down of trees for use by dvsculptures in schools and
communities and the use of stones for stone saelptingether with the digging up of
clay for pottery and cutting of reeds for weavin@he parents have to support the
preparations for the assessments and streamindpeaf ¢hildren in their choice of

subjects and career paths.

Respondents stressed the importance of educatiotheruse of sustainable energy
sources (figure 5.7 and 5.14) that curb the indisoate cutting down of trees, soil
erosion, air pollution and hunting of wild animal$iey voiced their wish that everybody
should play a role in ensuring the prevention dfifees which destroy tourist resorts,

wildlife and biodiversity.

Probed further, respondents supported a natiorskdhvision on tourism development
and green issues that allow incorporation of ahegs guide which could be reliably
developed to empower the subjects’ resource perstagng noted the prominence of
primary education as the key foundation of any @ersrespondents proceeded to
advocate for a second level involving the curriculdevelopment by colleges for those
teachers (figure 5.15) who would develop an eféecteducational methodology for
practical education at primary level. They pointed that the significance of coming up
with an education curriculum at this delicate levalust not be taken lightly as a lot of
‘experts’ can come up with glaring course conteraisd still fail to implement their

writings effectively.

103



Quite a number of respondents reiterated the coigdke that led to the failure of the
policy of education with production which revolvadound mostly, stigmatisation and
limitations on the number of available resourcespes or the number of experts with
experience to deliver effective content from thericulum at primary level. Throughout
the education system most experts on tourism aegngissues are found at post-

secondary school or college level which identidsig gap on primary school teachers.

Literature reveals that a lot of the rhetoric amuaurism is linked to conservationist
agendas that view subsistence land use on comrtanmthbks insufficient and harmful to
the environment. People and animals should be gatge to live in communal lands and
national parks consecutively. There seems to bereeption that tourism and wildlife
should to a large extent replace current subsistdand uses because tourism and
hospitality uses are more efficient and environrantriendly. This however, ignores
the fact that access to land and subsistence &griegplay an important role in providing
a social safety net for the poor and marginalizdt.also ignores the importance of
diversified forms of livelihood in uncertain econemand environmental conditions.
Asked to say what they perceived as areas withtenpal for investment opportunities
within the tourism and hospitality industry in Ziaibwve, as alluded to earlier,
respondents professed that investment opportunitigsn the tourism and hospitality
industry lay within the management of conservandiesr operations, accommodation
provision, business travel, sport, music, art araihd, (figure 5.10) seemingly areas that
could be incorporated into the primary school auium as part of the subject ‘tourism

and hospitality’.

Respondents confirmed that they would like to seals within the vicinity of tourism

resorts favourably employed in tourism operatid®dsalising that inevitably those locals
might otherwise end up taking menial und unskijlaas because of their lower levels of
education and apparent lack of skills, respondar@st on to add that education for
communities is paramount. This education ought ¢ofddlowed up by sponsorship
programmes and corporate responsibility on the glarburism operators. Relationships

can be built on the basis of public private seqtartnerships. Sustainable tourism
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development in Zimbabwe requires this type of coafen as it brings together tour
operators, hoteliers and transport providers aanl ftate partners’ interests and concerns
towards achieving a common goal of responsibleitdouidevelopment. Akintoyet al
(2003) define a public private partnership as anglterm contractual arrangement
between a public sector agency and a private seotarern, whereby resources and risks
are shared for the purpose of developing a pubtdify’. Miyamoto and Biousse (2013)
view public private partnership in terms of a ‘lor@gm contractual arrangement between
a public authority and a private partner wherelgyghvate partner finances and delivers
public services using capital assets and sharisgcasted risks’. There is therefore a
need for the state, schools, communities and touaiisd hospitality industry operators to
come together and forge public, private partnersiifangements to steer sustainable,
viable tourism developments. Share ownership alonéhe tourism and hospitality
facilities is not enough as this form of relatioipstassures benefits in the form of
dividend payments but these are only payable wherenterprises realise profits. There
is need for communities to actively participatehie management of enterprises in their

counties rather than be inactive partners throiginesownership.

6.3 Eco- and cultural tourism’s impacts on schooland local communities

Ecotourism was described in the literature as nesipte travel to natural areas that
conserves the environment and improves the weligoaif local people (Ceballos-
Lascuran, 1983; TIES, 1990; Honey, 2008). Ecotouns about uniting conservation,
communities and sustainable travel. This meansttioge who implement and participate
in ecotourism activities should endeavour to misinthe impact of tourism on the

environment by building environmental and cultiaaiareness and respect.

Respondents cited the use of totems (figure 5.%3ara effective traditional tool for

wildlife protection and preservation. Traditionallpommunities do not hunt animals
belonging to their totems instead, they protect preserve them. This safeguards the
thriving of a variety of animal species that migitherwise be endangered. Such a

traditional practice also augments the provisiorcafistructive quality experiences for
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both visitors and hosts in respect of non-consweptourism or photographic safaris.
What's more, such provisions when carried out thinquublic private partnerships would
stimulate and trigger the setting up of financiedaurces for conservation at the same
time availing economic benefits and avenues of emspment for local people. Likewise,
the profile of conservation issues would be ramegss the board and sensitivity to host

countries' political, environmental and social @mmwould be heightened.

Respondents were not against hunting. Instead ttiesd specific traditionally
recommended ways of protecting wildlife areas anesgrvation of virgin land with
hunting amongst them as an effective tool. Theitical idea of forbidding the hunting
and killing of calving animals (figure 5.13) was/gn special attention. Environmentally
friendly methods of collecting wild fruits were gher specified tool used to protect plant
life. Some respondents argued in favour of respgaid preserving wetlands which are
traditionally considered to be sacred. In termslarid uses, respondents quoted
traditionalpermaculture and conservation farmingongbide controlled mining,
responsible tourism and traditional fishing as nsearf sustainable development.
Respondents stated non-destructive fishing methtdslitionally practised by
communities as particularly important and effectiVeey emphasised that fish breeding
through artificial means ought to be part of thericulum. Communities should
constantly replenish water reservoirs through fisticheries which are facilities that
release juvenile fish into the wild for recreatibfishing or to supplement numbers of

existing species. Fish breeding techniques could feart of the curriculum in schools.

Respondents applauded traditional honey collectimethods while others endorsed
revisiting religious beliefs pointing out in paudier, that snakes suffered stigmatisation
notwithstanding human attacks or being killed assalt of the biblical ruling that Adam
was advised to kill the snake as punishment foingpEve into consuming the forbidden
fruit. Snake and reptile lovers could then enjayrsainto the wildlife under the direction

of professional tour guides who are well versedhlie local habitat.
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There were arguments raised by respondents to ffext ethat environmental
sustainability must not be restricted to tourisnvedepments in isolation, but must be
extended to include other majors sectors of the@ny like agriculture, manufacturing
and mining ventures. It is imperative for commuestito asses Zimbabwe’s mineral
wealth before embarking on mining and restricbitvéntures that which meet the basic
necessities of the country and preserve the rdsieafeserves for future generations. This
inadvertently gives the environment room to regateeand be consequently available for
a mix of other land uses like agriculture and ngnin

Tourism guidelines like thddw volume high valugourism policy were recommended
by respondents as a means of conserving the envinain This strategy aims at attracting
low numbers of high spending visitors who basicatigvel individually or in small
groups of up to ten persons each. This suggedtstbeder to viably steer th&dok East
Policy’ adopted by Zimbabwe in 2003, only the up-markghhends of the Chinese,
Japanese, Singaporean and South Korean marketsl weeld to be targeted. Such a
policy however needs to be buttressed by a souadrishing domestic tourism
development through making it policy among otheasuges that companies contribute
payments towards a given number of days makingampgh employees time off and that
schools encourage that school fees include at teastlays of holidaying for learners at

places of interest in Zimbabwe.

Tourism developments are largely dependent onnmdtion and computer technologies.
Respondents pointed out that today’'s learners ummpaters as play tools. By
introducing e-learning in schools, a horde of oty@portunities would be opened up for
primary school learners and communities. Investmertb computer hardware would be
enhanced and computer literate service providensldvoffer visitors more varied and

improved services.

6.4 Environmental management and marketing of local tousm products

The tourism and hospitality is dogged by the follogvfive major problem areas:
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» the hospitality sector is a huge energy consumehdating, cooling, electricity,
transportation and imports over long distances;

* tourists are high consumers of water for baths,wsh®, swimming pools,
laundry, maintaining green and garden areas andssjaailities;

» large amounts of liquid and solid waste are producminly through kitchens,
ablutions, boating and transportation only regyléeft to flow into rivers, lakes,
seas and oceans;

e accommodation provision such as safari lodges iagilE or sensitive
environments can cause serious damage to floréeand; and

» lack of, limited or absence of employee educatiod @ommunity Development,
affect the willingness of the local populationsatxept the impacts and influences
of the visitors.

A closer look at Zimbabwe’s economy reveals thatdbuntry’s tourism is grounded on
its unique cultural and natural heritage which iade up of sensitive ecosystems
encompassing national parks and wildlife. Unitediddes Commission on Sustainable
Development shows usage of energy in Zimbabwe rgeliareliant on non-renewable
wood fuel, liquid fuel and electricity. The situati is exacerbated by the sale of wood
carvings to tourists which encourages the cuttimgvrd of trees, a practice which
demands the immediate implementation of tree pignforogrammes to guarantee
regeneration of the resource. Coupled with thaihéssale of stone sculptures which are
dependent on stone extractions again a non-renewabburce. When people consume
more energy resources that provide tourism attrastiand habitat to tourism wildlife,
bio-diversity is removed. As more bio-diversityremoved tourism becomes untenable

leading to unsustainable development.

Respondents recognised that in order to avert astaphic degradation of the
environment and sustain the use of wood fuels tiemeed for more support for the
Schools and Colleges Tree Growing and Tree Cargr&@mmes as part of the National
Tree Planting Programme. Further aspects advarxdublster this programme were

increasing production of tree seedlings at commubésed nurseries in line with the
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strategies to decentralize this activity and toolme@ communities in reforestation.
Schools and communities also need to collaboratparesively with the non-
governmental organisations-based working groupsvoodlands who meet periodically
to discuss woodland management issues in Zimbabweffectively deal with problems
related to the use of wood fuels consultationsaiontilate a woodland management

policy for the country, need to involve schools anadhmunities at all levels.

In order for the country to enjoy a viable touridevelopment and enable communities to
fully exploit economic benefits derived from toums there is need to promote the
tourism products locally and internationally (figub.16), but promotion is a capital
intensive venture. A sound tourism base can howeedreightened through established
local markets braced by communities or governmesdregd on domestic tourism
growths. Established local markets make it posdimecommunities to easily promote
tourism and hospitality products and be motivatedinvest more through the local
available materials. Respondents advocated forcteation of community groups that
can exhibit their products at district, provinc@l national level, aided by government
and corporate sponsorship. They recommended thmapuwers be availed to pupils /
learners at an early age. They said that learmersld develop an appetite for
information technologies and discover informatiomost of the areas on their own and
possibly improve their own performance. The chaeers that of low or no connectivity

in remote areas of the country when it comes taifieeof the internet.

Information technologies can however be efficientbed to support effective education
in computers, music, dance, home economics, sadg,and culture. Respondents said
that information technologies could be used to bapktourism e-leaning and other
subjects thereby enhancing development of ideascedly through social networks.

Benefits include the use of emails, enhancemepedbrmance, back-up of popular play
tools for learners and promotion of music and drathareby helping in preserving

cultures. Respondents even suggested the credtiarwebsite with a dedicated tourist

menu that gives all the details about availab#itd use of renewable energy sources in
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the country and the policies relating to it as vesllcodes and conduct and best practices

for communities, operators and tourists alike.

Besides the use of computers to reinforce the miagkeand promotion of tourism
products, respondents came up with the use ofrefectand print media as possible
vehicles for marketing their tourism artefacts awdres. Promotion through the
electronic and print media being costly, resporgleecommended that schools and
communities work together with partners or engageesforms of linkages arising out of
franchising and contracting services to boost pcoduoarketing and promotion locally
and abroad.

6.5 Challenges facing schools and rural communities itourism development

Reviewed literature showed that since local comtiesiplay a distinctive role in the

maintenance of the tourism product itself, the nésdeducate the communities on
environmental conservation is paramount. Givenctiraplexity, sensitivity and diversity

of players involved in the tourist experience, ¢hare challenges related to local
community involvement in tourism developments aghhghted by the respondents,
which revolve around effects on culture, shortaglesapital and human resources and

lack of interest among the rural members.

The influence of tourism can lead locals to losgpeet for their own culture as they
interact with foreigners and assimilate foreigncpicees. Respondents showed concern
about the imminent commoditisation of the host camities’ culture (figure 5.14)
triggered by the advent of tourism. They feared tha social fabric faced the danger of
being destroyed by tourists and operators in tipe@st to make money out of observing
and staging cultural activities. The young peopkpeeially, fall victim to the
demonstration effect which would be the leadingdacausing moral decay resulting
from youth behaviour that sets in when the youthycoconsumption patterns of visitors
and emulate the tourists as role models.
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Engaging in tourism can also lead to the dire nieedarn money, an exercise which
subsequently brings about the commoditisation difuce; thus stimulating the loss of
real cultural values. While some respondents espreghe view that there was no
relationship between tourism and religion, othetsthat religion had a strong impact on
tourism developments poignant of negative attitumesultural issues. Communities are
however dogged by the apparent lack of knowledgban to preserve and protect their
cultural environment. There was widespread agreethanif tourism would be practised
by indigenous business people there would be ledsevon the protection and
preservation of societal and cultural norms andieml This impression presupposes
changing the mind-set of local business persontheir view of and participation in

domestic tourism.

A decrease in environmental quality and land degfrad was also a major apprehension
for the respondents. Respondents alluded to prablemanating from climate change
and natural disasters citing them as critical, lléntifying poverty as the biggest
challenge. There is need for favouring land usas ghstain communities in competition
with fauna and flora. The problems related to agttlown of trees for heating, cooking
and sculpturing, can be alleviated through edugatmmmunities on tree planting and

preservation of woodlands and forests.

Murphree (1991), Petersen (1991) and Mclvor (1284dng others focused primarily on
CAMPFIRE projects and their contribution to susshile development in Zimbabwe.
They did not adequately deal with the challengesnta communities with respect to
project management which is not done by the comtiesnbut is taken care of by central
or local government authorities in conjunction witbn-governmental organisations.
Respondents advocated for educating the communitiesequip them with project
planning skills and elevate them to a position raiggtive participation in the community
development projects. This situation presupposespping communities with project
management skills and entrepreneurial skills. Asafadrought is concerned, educating

communities in permaculture and conservation fagmgoupled with rain water
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harvesting techniques would guarantee good hanasts ultimately help curb the

menace of poaching.

A serious challenge facing schools and local comtiasnis lack of financial and capital
resources for education and ownership of resouMéthout a school curriculum that
ensures effective education in the practical toorend hospitality arena, learners and
communities will suffer from lack of skills, a sétion which ultimately degenerates into
unbalanced and exploitative relationships develppibetween operators and
communities. The relationship between hosts andistsuis also adversely affected.
Failure to acquire capital resources and finance msanifestation of lack of education.
Communities need to be empowered through educdtoenable them to become
entrepreneurs and participate implicitly in tourismd hospitality developments in their
localities. Respondents believe that the challefgeorly defined titles to ownership of
land and other resources of fauna and flora catatided equally through education
empowerment. Communities need to be able to uradetdegal issues related to land
tenure, share ownership of resources, the questiorconsumptive tourism and

environmental assessment and auditing of whichatehrcis the answer.

6.6 Conclusion

This chapter presented an analysis of the datawibked collected and presented in a
guantitative manner in chapter five. Content angalyss carried out in this chapter (six)
with a comparative analysis and in-depth discussibthe major issues raised during
interviews, data collection and those presentethénliterature review section (Chapter

two).

The next chapter (seven) is to present the recomatiems and conclusion drawn from

the study. Areas for further research are discuaeddecommended in this last chapter.
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CHAPTER SEVEN

CONCLUSION AND RECOMMENDATIONS

7 Introduction
The previous chapter provided an analysis, disonsand interpretation of the findings
addressing the following research questions dritimg study:

0 How can schools and local communities be empow#sedet the maximum
socio-economic and socio-cultural benefits from ititegrated and multiple uses
of their natural resources?

o What forms ofcontracts can institutionalised andutatory guidelines take
among the public sector, private operators, localegyment, schools and local
communities?

o What are the eco- and cultural tourism’'s impacts smhools and local
communities and how the negative impacts be mid#s

0 How can schools and local communities be empowdmednanage their
environment and market their products so as tagthen their cultural roots?

In this chapter recommendations from the studypaesented and a conclusion drawn
from the analysis and discussion of the collectath.dlso presented in this chapter are

the related areas for further research emanating the research findings.

7.1 Conclusion

The objectives of this study were summarised irpté#reone as follows:

1. To identify a curriculum to teach tourism and heelty management to learners
at primary school level in Zimbabwe;
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2. To identify a curriculum to teach tourism and hetslgy management to rural
communities to enable them to develop skills tonpte sustainable tourism in
their regions;

3. To develop a model or framework that would link eation at primary school
level and community training to benefit sustainabdeirism development in

Zimbabwe;

4. To establish the challenges facing local commusitien they manage their

environment vis. a vis. tourism development andptteservation of their culture;

5. To determine the negative impacts of eco- and @llttourism on schools and

local communities and how they can be minimised; an

6. To develop policy and regulatory guidelines for lm#private sector-rural
communities working contracts which guaranteeconityurbenefits and
sustained tourism development as well as protecao preservation of
biodiversity.

The first objective is intended to identify a caulum to teach tourism and hospitality
management to learners at primary school level imbZbwe. This objective was
realised. The study has proffered a realistic aadtwal framework for the development
of a primary school curriculum in Zimbabw&ourism and Hospitalityas a subject

encompasses largely practical learning areas cemgrimusic, dance, drama, home
economics, physical education, computers, histgeggraphy, environmental science,
languages, art and crafts. All these disciplineslwaoffered under the banner of tourism
and hospitality management. Learners can be gitienfreedom to choose areas of

specialisation as they progress through variousl$eaf primary education.

Care should however be exercised when implementiagabove, since there is need to
guard against specialisation at primary school ljeas learners should essentially be

exposed to the general education as a base foefspecialised training.
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The second objective aimed at identifying a cuttiouto teach tourism and hospitality
management to rural communities to enable theneveldp skills to promote sustainable
tourism in their regions. The recommended primantyosl curriculum can be used for
rural communities’ adult-education-programmes farse in a position to attend primary
school or through non-formal education channelsstirool leavers and those unable to
attend normal day classes. Communities can alsdheseurriculum as part of their in-

service training programmes when they venture tiotoism and hospitality employment.

The third objective was intended to develop a maateframework that would link
education at primary school level and communityntrey to benefit sustainable tourism
development in Zimbabwe. This objective was redliass a model linking a primary
school level curriculum and community training wasccessfully developed and
presented.

The fourth objective wasto establish the challerfgesig local communities when they
manage their environment vis. a vis. tourism dgwalent and the preservation of their
culture. Challenges facing local communities welentified as possible acculturation,
commoditisation of community culture, environmertagradation, ill-defined ownership
of resources, inadequate project management slkilsl lack of finance. Possible
solutions to these challenges were presented nfoshich were linked to a suitable

education curriculum.

The fifth objective was to determine the negatimpacts of eco- and cultural tourism on
schools and local communities and how they can bemmsed. This objective was
achieved as likely negative impacts from the dgwalent of eco- and cultural tourism

were identified and solutions on their mitigatiarcsessfully tendered.

The sixth objective was geared towards the devetmpnof policy and regulatory
guidelines for public-private-sector rural commiest working contracts which

guaranteecommunity benefits and sustained tourieweldpment as well as protection
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and preservation of biodiversity. Proposals on igtilivate-sector partnerships were
tendered covering contract arrangements, franchasels share ownership plans. The
fundamental assumption is that literate commungiesuld participate and contribute to

tourism and hospitality developments in their regio

Another assumption is that government and the catpasector are prepared to sponsor
community involvement and ownership of tourism dmubpitality ventures, besides
supporting peoples’ education, environmental mamege and community development.
Schools also need to be capitalised to enable tingrate the teaching of practical
subjects which require heavy infrastructural investits in the form of animal
sanctuaries, fish ponds and dams, botanic gardammseums, musical instruments,

theatres, sport infrastructures and events amdregyst

The curriculum development resulting from the stgdgs a long way in proposing best
practices for the preservation and protection oé ténvironment. Schools and
communities are being asked to play a part in agsrtree-planting programmes,
contour and conservation farming, energy savingammes, professional tour guiding,
use of totems, biodiversity preservation and ptaiac in a nutshell Education with

Leisure and Productidn

7.2 Recommendations

7.2.1 Inclusion of practical subjects in the schodaurricula

The research indicated that the Zimbabwe schooictilum laid far too much emphasis
on academic education. Tourism and hospitality eoints more practically oriented. A
school curriculum with more emphasis on manual prattical subjects which have a
greater bearing on eco- and cultural tourism deraknts is therefore strongly
recommended. Practical subjects such as music,edaitrama, physical education,
computers, home economics, art and crafts neec tdrdited into the primary school
curriculum and examined at Grade 7 level togethién ®nglish, Mathematics another

language and General Paper or Content. The opdi@ns

116



* to examine these subjects as individual subjedtsaim own right;

» toincorporate them into the new proposed subjeesfgn and Technologyor

* to have them be under the banner dbldrism and Hospitalifyas a separate
subject.

This incorporation of academic and practical suljexan be buttressed by an active
interface between industry, schools and communitiesugh organised, sponsored and

regular pupil, learner or student excursions tocomggurist resort areas.

7.2.2 Use of ICT in schools and communities

Tourism and hospitality developments are largelgemelent on the use of information
and computer technologies. It is therefore esdetiizd computers and connectivity are
availed to all primary schools and rural commusiti@ order to curb the negative effects
of social networks, there is need to develop lgchthsed e-learning software on the

learning of music, dance, computers, home econgspost, arts and culture.

7.2.3 Tourism and hospitality promotion

It is prudent for the government to avail computeréearners at an early age. Learners
will develop an appetite for information technolegjiand discover information in most of
the areas on their own and possibly improve thein @erformance. Incentives can be
put in place to allow schools and communities tarse computers and accessories at

rebated customs duties.

There is need to gazette legislation encouragimgpamies to sanction a given number of
days to be taken as holidays by their employeed@rgthools to encourage taking out a
compulsory number of days of holidaying for leamat places of tourist interest in and

around Zimbabwe.
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The creation of a website with a dedicated toumishu that supplies details about use of
renewable energy sources in the country and pslemeompassing codes of conduct and
best practices for communities, operators and staralike, will go a long way in

promoting sustainable tourism.

7.2.4 Protection and preservation of culture throup the Tourism and Hospitality
curriculum for primary schools

In a bid to protect and preserve culture, thera iseed to resuscitate the writing and
publishing of indigenous languages and literatdreis can be achieved through the
reopening of the Zimbabwe Literature Bureau togethigh the grooming of budding
artists in other areas to promote local langua8especial emphasis on tourism teaching
and use of tourism and hospitality learning mater@n be employed to support the

introduction and teaching of practical subjectsdéhools and communities.

7.2.5 Tourism and Hospitality curriculum for schook and communities
There isa need to come up with a code of conducbeochannelled through the
curriculum that takes cognisance of traditionalssymation methods:
0 community education on tree planting ventures tabénregeneration of forests
and vegetation;
0 the use of totems within communities as an effectool for wildlife protection
and preservation;
o the employment of traditionally recommended way9iaitecting wildlife areas
and preserving of virgin land;
o forbidding the hunting and killing of young or calg animals;
0 encouraging non-destructive methods of collectitld fwuit;
0 raising awareness towards respecting and presemiegands traditionally
considered to be sacred,;
0 practising contour ploughing, permaculture and eoretion farming throughout

communal lands and in schools;
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o employing non-destructive fishing methods in lakdsns and rivers;

0 bee-keeping while engaging sustainable honey-dalemethods;

0 revisiting some controversial religious teachingst tmight lead to adverse effects
on biodiversity like the killing of snakes; and

o0 exploiting upcoming events and new forms of tour@mh as religious tourism to

invest in accommodation and conference facilities.

7.2.6 Partnerships between schools, communities, urtsm operators and
government public service providers

According to the indigenisation and empowerment faneign-owned mining companies
operating in Zimbabwe are compelled to dispose Shéseholding to locals and at least
10% of this equity is supposed to be ceded toweodsmunity share ownership schemes
which are reserved for the local community in whitte firm operates. Forging
partnerships between communities, tourism operatotsgovernment, boosts the flow of
capital subsidies into eco-tourism ventures therebghancing environmental
conservation efforts. It is therefore imperativatthegislation be enacted that cedes
substantial community share ownership (much mosmn tthe 10%) of tourism and
hospitality enterprises to communities in ordemptotect them against the problems of
lack of capitaland their insecure weak titles ftdlife and conservation areas as well as
the unequal, unbalanced and potentially explogatrelationships. Furthermore, the
education provided to communities ought to addteescommunities’ apparent limited
technical expertise in environmental issues. Turealum should therefore cover topics
dealing with entrepreneurship, environmental mamey#, transportation, music, art,

home economics, tour guiding and tour packaging.

Furthermore, there is need to introduce legislati@t guarantees local employment for
all positions including lucrative senior positiomsall tourism enterprises. This kind of
employment could instil a sense of responsibiliyards tourism ventures and ultimately
translate into responsible behaviour towards thvremment.
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7.2.7Sustainable Tourism and hospitality developmerthrough education

There is a need to set up breeding conservatmresifld animals that are consumed by
human beings at rural primary schools and commuamiynal sanctuaries for education
purposes. A given percentage of those animals witndd be released into the wildlife

once established to be able to survive on their.own

Education authorities should advocate for a situmatvhere at every home, school, church
and workplace, learners and communities assumdtarewf planting both wild fruit
trees and contemporary fruit trees ordinarily grawmrchards to boost the environment

and routine nutritional needs for individuals andisty at large.

In order to curb the indiscriminate cutting downtdes, soil erosion, air pollution and
hunting of wild animals, there is a need to encger#he use of sustainable energy
sources such as solar and wind technologies torgenpower. The curriculum should
include the following measures to preserve andegtdhe environment:

education on continued tree planting by learnedscammunities;

techniques on responsible honey and food extrgction

o]
o]

o0 lessons on cultivation of medicinal herbs;

0 management of conservancies and wildlife; and
o]

contour and conservation farming methods.

7.3 Areas for further research

7.3.1 Value of benefits to local communities

The benefits of tourism development to a destimatiave been articulated in so many
forms but those accruing to the local communitiagehhardly been identified. There is
need to carry out further research within local oamities to ascertain exactly how far
the local communities are benefiting from tourisna dnospitality developments in their

regions. In this way the contribution of tourismato economy can be determined.
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7.3.2 Introduction of tourism and hospitality to the secondary education curriculum
Tourism and Hospitality is currently being offerasl a subject at A-level in colleges and
in universities. This research has probed spedtifidhe possibilities of introducing
tourism and hospitality in the primary educatiomrmwlum. There is now a gap as to the
enhancement of further education in the field afrimm and hospitality at secondary
school level of education. Further research needbet carried out to establish how

tourism can be supported for secondary school éearn

7.3.3 Spatial developments in the creation of natial parks and wildlife sanctuaries

The establishment of the Yellowstone National Hark/SA in 1872, triggered a global
national park programme creating over 1200 natipaaks worldwide to help preserve
local history and create close-to-home recreati@pdortunities for many countries.
Zimbabwe followed suite with the founding as fackas 1928 of Hwange National Park
which today is Zimbabwe's largesational parkand one of the world’s last elephant
sanctuaries. The concept behind the creation skthational parks saw to a large extend
the movement of local communities to make way famel habitat. There is a need for
further research to establish if it is a preredeigor sustainable tourism development for
communities to live separately from wildlife or foumans and animals to share the same
habitat as was the case before the creation amaltparks. Research should also extend
to probing issues relating to ownership and titlenatural resources and wildlife. Who
owns the mountains, rivers, plains, monuments,stsrand the Victoria Falls? Who
should champion the further developments of tousmh hospitality and how far should

the traditional norms and customs be incorporattalthese developments?
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Interview Guide

UNIVERSITY OF ZIMBABWE
FACULTY OF COMMERCE

The objective of this study is to enhance the Zibwean primary school curriculum and
training programmes to accommodate tourism anditadiép education effectively. You
are kindly asked to tick in the appropriate box &hdn the blanks. Your responses will
be used solely for the purposes of this researdhvalh be treated in strict confidence.
The research is academic and names will not beiomeat. It will benefit the tourism and
hospitality industry, learners and communitiesngiaround national parks and wildlife
estates.

A. Demographic details
I.  Please indicate your gender Male I:l Femalel:l

ii. How long have you worked in your organisation?

Lessthan 2years | 2-5Years| | 6 Yearsormorg¢ |

iii.  Please indicate your level of Education
Up to O-Level Diploma Level
Degree Level Masters / PhD Level

iv. Please indicate your employment position in your organisation

Administrator Supervisor Manager
Director School Head Chief Executive
Lecturer Tour Guide

Other, Specify....cccovvvveeeeeeeiiiiiinns .

B. Organisation Details
V. Inwhat business are you?

Tourism Hospitality Education
National Monuments Business Council Environment
Aviation Government

Other, SPecCify....cccvveveeeeeieeecicirireeeeeenn,

C. Schools and local community empowerment to enable arimum socio- economic and
cultural benefits to be reaped out of the integraté and multiple uses of natural
resources.
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1) How can Zimbabweans reap benefits from their natural resources without
damaging or depleting the resources themselves?

2) Inyour own opinion do you think Zimbabwe has a viable long term policy
framework on Education and Training? Kindly explain.

3) How satisfied are you with the quality of education offered at primary level in

Zimbabwe? Kindly rate.

4) Does the curriculum at primary level sufficiently prepare learners for the
challenges faced in the tourism and hospitality industry workplace? Please
explain your response.
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5) How can the primary schools’ curriculum be improved to prepare learners and put
them in a position to reap maximum benefits out of the tourism and hospitality
industry?

6) In 1966, the Rhodesian government introduced F2 secondary schools to provide
selected learners who had failed to make it to secondary school, with an education
more suited to their largely rural environment supporting semi-skilled labour in the
economy. Would this system be applicable to primary education in Zimbabwe
today? Kindly comment.

7) Describe any subjects you would consider critical at primary level that would
invariably provide valuable education for people living in and around
National Parks and Wildlife Estates in Zimbabwe today?

D. Institutionalisation and regulatory guidelines of ®ntracts among the public
sector, private operators, local government, scha®land local communities.
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8) What do you see as investment opportunities witthie tourism and
hospitality industry?

9) Describe the kind of working relationship betweka tural communities and

tourism operators that can enhance and promotemsiye tourism.

E. Eco- and cultural tourism’s impacts on schools andocal communities and how
the negative impacts can be minimised.

10) ‘The primary school curriculum in Zimbabwe lays far too much emphasis on
academic education rather than manual or industrial training’. Is this true?
Kindly give comments.
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11) In 1980 the Zimbabwe government introduced a pilot project known as the
Zimbabwe Foundation for Education with Production (ZIMFEP). Discuss the
implementation of such a project today, “Education with Production”.
................ —at primary level? ........— at secondary level?

12) Can you comment on the Zimbabwe National Craft Certificate or the National
Foundation Certificate, and their possible contribution at primary and
secondary levels in education in tourism, hospitality, sport, music, dance, arts
and culture?

13) Kindly cite any traditional forms of wildlife management and biodiversity
protection that can be incorporated into a primary school curriculum to
enhance the development of eco-tourism.
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F. Empowerment to enable environmental management ancharketing of products
S0 as to strengthen cultural roots.

14) Describe the challenges facing local communities when they manage their
environment vis. a vis. tourism development and the preservation of their culture?

15) Can you explain what needs to be done to ensure the primary school
curriculum is responsive to the needs of the labour market preparing
learners for the world of work in the tourism and hospitality industry?

16) Kindly suggest ways that would enable local communities to market their
wares and artefacts effectively.
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17) What incentives can be provided to encourage writing and printing of
educational materials for tourism education in Zimbabwe?

18) How can information technologies be used to promote effective education in
computers, music, dance, home economics, sport, arts and culture?

Please give us any other comments that you feelbeaglevant to the topic at the back

of this paper

Thank ﬁm, and God floss y/ou, Have anice dky.,
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